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Three general hypotheses were tested. The first
was Hl: Conferees who are assigned to committees most
actively engaged in the planning and implementation of ‘a
conference will peréeive a conference as more effective

|

than conferces who are assigned to committees least actively
engaged. Data were collected from participant responses to
the Welden Scale. No significant differences, at the .05
level, were discovered among all participant groups. All
participant groups tended to bg satisfied with the con-
ference and all participant groups bhelieved that the conference
aided in achieving selected values. Therefore, the first
hypothesis was rejected. One may conclude that participation
at various levels in the planning and implementation of the
conference program has made no difference insofar as con-
feree satisfaction with the program is concerned and that
participation at various lesvels in the planning and imple-
mentation of the conference program has made no difference
in the extent to which the conference helped conferces
achieve selectea values.

The second hypothesis tested was lI12: Conferees
who are assigned to committees most actively engaged in the
planning 1nd implementation of a conference will he per-
ceived by other conferees as more influential than those
conferees who are assigned to committees least actively
engaged. The data were collected from a sociometric test.

Participant grouns, at the .05 level, were not perceived as

significantly different insofar as influence is concerned.



Therefore, this hypothesis was rejected. Since statistically
no one participant group was perceived as having more influence
on the program content and structure than another, one could
conclude that centrality to decision making may not be crucial
or important in affecting participation.

The third hypothesis tested was {3: Conferees who
are assigned to committees most actively engaged in the
planning and implementation of a conference will be per-
ceived as progressively more influential-from the beginning
to the end of a conference than conferees who are least
actively engaged. The data were collected from a sociometric
test. Each participant group was compared with conferee
perceptions of that group over the four tests to discern if
- perceived influence changed during the course of the conference.
Participant groups, at the .05 level, were not perceived
as significantly different insofar as influence over time is

concerned. Therfore, the hypothcsis was rejected.



i ument had already been listed on the
XQAZigggons Data List before we ceased 1n£ut.
Please process thék in the usual way but ﬁep
this flag on each document so that 1t0regc]$:
Leasco. I have talked this over with ra_‘en
Nuthall and there will be no trouble as long
as you alert her by retaining the flag.

Edith W. Bennett

THE FLORIDA STATE UNIVERSITY
COLLEGE OF EDUCATION

SELECTED EFFECTS OF THE PARTICIPATION OF

ADULTS IN PROGRAM PLANNING

By
FRANKLIN M. SEMBERGER

A dissertation submitted to
the Department of Adult Education
in partlal fulfillment of the
requirements for the degree of

Doctor of Philosophy

Approved:

%mg K.

Prorei§nr Dintgking Dissertation

l12<49%%4n_ gz;:

L%‘i %f_., L&’/’v/:///’ oy ( ——

e 7 SO,




ACKNOWLEDGMENTS

This work is dedicated to Dr. Irwin Jahns, Chairman
of this writer's Doctoral Committee, whose patlence with my
ignorance at times appeéfed_inexhaustible; and to committee
members Dr. Wayne Schroeder, whose intellectual stimulati-n
prodded this writer to question each part of his academic
career; Dr. Vernon Fox, whose patience and understanding
provided the catalyst for undergraduate as well as graduate
study;_and Dr. George Aker, who provided a role model, the
financial wherewithall to complete the academic experience,
as well as an office to be painted.

One would be remiss in not giving credit to signifi-
cant others who provided much needed and necessary support.
So, to my loving wife, Betty, who never said no,and to our
four children, Susan, John, Jeff, and Adam, whose suffering
and deprivation weremitigated by the love of this writer's
better half, I say, without you, all would be unnecessary.
To Dr. Truett A. Ricks, alter-ego. To Dr. Gerald Hanberry,
who caused thils writer to say, "If Gerry can get a Ph.D., so
can I." To Mrs. Harriett Brown, who was a friend as /ell

as a typist and, finally, to the itch that wouldn't scratch!

ii



TABLE OF CONTENTS

Page
ACKNOWLEDGMENTS [} L] L] L] L] L] L] L] L] L] L] L] L] L[] L] L] L] L] L] 11

LIST OF TABLES [] [} L] L] L] L] [ ] L] [ ] L] L] L] [] L] L] L] L] [ ] [] v
Chapter
I [ ] BACKGROUND. [ ] L] L] L] [ ] [ ] L] L] L ) L] [ ] L] L) L ] L] L] [ ] 1
Introduction

Statement of the Problem

Significance of the Problem

Review of the Literature

Summary

Hypotheses Derived from the Literature

II L] METHODOLOGY L] L] L] L] L] L 4 L] L] L] L] L] L] L] L] L] L] L] 28

Introduction

Selection of Participants

Determination of Committee Structure and
Function

Selection of lLearning Groups and Committees
Data Collection, Reduction and Analysis

III. PRESENTATION AND ANALYSIS OF DATA . . . . . . 40

Introduction

Demographicz Attributes

Conference Effectiveness
Conferee-Perceived Influence
Conferee-Percelved Influence Qver Time

IV. SUMMARY, CONCLUSIONS AND IMPLICATIONS . . . . 69

Objectlives and Methodology

Findings and Conclusions

Limitations of the Study, Implications
and Suggestilons

Implications

Appendix
A. PLANNING COMMITTEE PARTICIPATION, ., . . . . . g2

r

iii




TABLE OF CONTENTS.--Continued
Page
B. STEERING COMMITTEE PARTICIPATION. . . . . . . 92
C. WELDEN SCALE. . + v v ¢ ¢ ¢ v v o o o o o o 4 94
D. SOCIOMETRIC TEST. + &« &« & « & « « o « « « « . 100
BIBLICGRAPHY + v o v ¢ ¢ ¢ ¢ ¢ o o o o o o o« o o « o 102
VITA © ¢ 4 v o o o o o o o o o o« o o o o o o o o o « 106

iv




Table
1.

10.

LIST OF TABLES
Page

Distribution of Committee Assignments for
Each Learning Group. . « « o« « o« o « o o« o o 33

Selected Demographic Characteristics of
Participants in the Florida Institute for
Correctional Educators .« « « « ¢ « o « o o & 41

ANOVA of Overall Conference Satisfaction Based
on Selected Criteria as Ascribed by Each
Participant Group on a Five Point Scale. . . b5

ANOVA of Selected Values Held by Conferees
and the Achlevement of Selected Values by
Each Committee and the Control Group on a
Four Point Scale . ¢« ¢ ¢« ¢« v ¢ « o o o o « @ W7

ANOVA of Influence Ascribed by Conferees

to Selected Characteristics of Members in

Each Conference Committee on a Three Point

Scale L] [ ] [ ] L] [ ] L] [ ] L] L] L] » [ ] L] L] L] [ ] L] . L] L] l'9

ANOVA of Influence Ascribed by Conferees to
Selected Characteristics of Members in Each
Conference Committee on a Three Point Scale. 51

ANOVA of Influence Ascribed by Conferees to
Selected Characteristics of Members in Each
Conference Committee on a Three Folnt Scale. sS4

ANQVA of Influence Ascribed hy Conferees to
Selected Characteristics of Members in Each
Conference Committee on a Three Point Scale. 57

ANOVA of Influence Ascribed Over Time by
Conferees to Selected Characteristics of
Participant Group Members on a Thiee Point
SCAlB. v v 4« + e o 0 e e e e e e e e e e 60

ANOVA of Influence Ascribed Qver Time by
Conferees to Selected Characteristics of
Participant Group Members on a Three Point

Spral~
Ladie A= 2 il ] - - - - - - - L] . . . . [ [ ] [ ] L] [ ] L] [ ]

L$)N
o

v



LIST OF TABLES.--Continued

Tahle _ ‘ o . :nge
11. ANOVA of Influence Ascribed Over Time by '
Conferees to Selected Characteristics of
Participant Group Members on a Three Point

Scaleo ‘o‘ L) L) . . ov L) L) . . . L) L) L) 0 . L) . L) ) 64

12. ANOVA of Influence Ascribed Over Time by

' Conferees to Selected Characteristics of
Participant Group Members on a Three Point

Scale. L] .. o L] ‘e L] L] L] L] L] L] L] L] L] L] L] L] . O

66




CHAPTER I g

BACKGROUND

Introduction

This chapter is presented in four basic parts.
First, the statement of the problem, second, the signifi-
cance of the problem, third, a review of related literature,

and fourth, hypotheses derived from the literature.

Statement of the Problem

It 1s often contended by educators of adults, that
adults who attend conferences should participate in the
planning and execution of thelr program. If this contention
is to be accepted, procedures that will maximize such
participation must be explored.

This study probed into participational factors
affecting outcomes of a conference program plannlng process.
The overall purpose of this study was to assess the effect
of various levels of conferee participation in the planning
process. More specifically, the objectives were (1) to
assess conferee ascribed conference effectiveness as
affected by differences in participational activities and

(2) to assess whether conference participants who were

1



2
more central to program decision making were perceived by
other conferees as more 1lnfluential than those who were

less central.

Significance of the Problem

Adult educators heve been involved in serious
discussions concerning the how, why, and who of participa-
tion for many decades. The American Association for Adult
Education closed its first decade of exlstence with a book
directly concerned with democratic free cholce as it applies

to the field.l

A "First Principle" of adult education had
been articulated internationally by the Adult Education
Committee of the British Ministry of Reconstruction in a

book commonly called The 1919 Report. This first principle

1s posited as being

The fact that adult education is concerned with men

and women of more or less mature experience, who are
conscious either of their own needs or of soclal needs,
gives to it a special character. Adult education will
clearly thrive only under conditlors which allow of

the fullest self-determination on the part of the
students as regards the studies to be pursued, the cholce
of the teacher, and the organizaztion of the class. Our
proposals, therefore, are framed with a view to ensuring
the maximum liberty to students and establishing the
right relation between the students, the teachers and
the bodies providing egucation-—a relation which should
be one of cooperation.

1Adult Education and Democracy (New York: American
Association for Adult Education, 13936).

2A Design for Democracy (London: Max Parrish and
Co., 19567, p. 149.
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Boyle has expanded the principles to include
several other factors. One of which, specifically, his
Principle number six, is that

Democratic processes should be used whenever possible
in planning the program. Democratic group processes
are based on the coaviction that everyone who is
affected by a policy, decision or a program should
share in its making.3

There appg;rs little 1n the way of definitive
statements by educators which can be extrapolated to infer
logical disagreement with the inherent goodness of parti-
cipatory democracy in general education. More specifically,
adult educators appear to have universally accepted the fact
of participation in program planning as well as assuming
positive benefits derived from the process.

Not only do educators desire to meet with potential
students in order to ascertain their desires but
there is a universally neld view that participation
in program planning by community members as well as
adult educators is good in itself. The benefits
flowing from participation are many. When individual
students participate, (1) they have greater responsi-
bility in the enterprise because they have helped in
its creation; (2) they may be led to recognize needs
which before were not consciously felt; and (3) planning
can be as muﬂh a learning experience as can direct
instruction.

Much of the literature of adult educatlion recognizes

the fact that it is oft-times difficult if not impossible

3Patrick G. Boyle, "Planning with Principles,"
Adult Education, Vol. 9, No. 1 (Autumn, 1958), p. 22.

anck London, "Program Development in Adult Education,"
in Handbook of Adult Education in the United States, ed.
by Malcolm S Knowles ((hircac~.  Adult Educotisn Association
of the USA, 1960}, p. 67.
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to involve all potential learners in all phases of the program
planning process. However, few would disagree that

There 1s practically unanimous agreement in all studies

that the maximum (feasible) involvement of potential

and actual constituents in program building produces

the best results.

Welden stresses the positive benefits of conferee
participation in conference program planning. "Participant
representation in program planning for conferences enables
the adult educator to develop more effective learning
situations than would otherwise be possible."6 Bruner
et al. stress the effectiveness of committees in program
planning for adult education.

The use of advisory committees in program planning
e« « « 1s one of the most nearly universal procedures
practiced by adult education agencies. Schools,
libraries, community colleges, the Cooperative Extension
Service and many voluntary agencies all employ it to a
greater or lesser extent. It is frequently an effective
device for insuring a more democratic participa?ion
in program building than would otherwise occur.

1

Thils study sought to discover if the active partici-
pation of conference constituents as members of Various
conference committees, did, 1In fact, produce results that

were different from the results obtained from those consti-

tuents who participated to a lesser degree.

5Edmund deS. Brunner and Associates, An Overview
of Adult Education Research (Washington, D.C.: Adult
Education Association of the USA, 1967), p. 99.

6J. Eugene Welden, "Program Planning and Program
Effectiveness in University Residential Centers" (unpub._.shed
Ph.D. dissertation, University of Chicago, Chicago. 1966).

7Brunner and Assoclates, p. 133.



Review of the Literature

In a cursory analysls of the concept participation,
one finds that in a democratic society, such as ours 1s
purported to be, a great deal of divergence exists in the
attempts to define participatory democracy. Participation
by all citizens in all walks of 1life, in all activities
which concern the citizen as a member of a viable society
has been a source for debate.

Definitive statements concerning citizen participa-
tion begin with the Oxford Universal Dictionary. The
definition of citizen contains the nouns inhabitant, member,
and native. The definition of participation contains the
verbs partaking and sharing, as well as the verb phrase
(participle phrase) taking part in some action or matter.
Citizenrparticipation can, therefore, be defined as being
a process in which a member (of a community) takes an
active part. The definition infers an action process, by

an individual, in partnership with all others in a group.

Spilegel, has written, "Citizen participation is the process

that can meaningfully‘tie programs to people.”8 Goldblatt
has posited citizen participation as being, ". . . a wide

variety of specific activities by a variety of persons

n9

occupyling different status positions in the city. Zurcher

8Hans B. C. Spiegel (ed.), Citizen Participation
in Tlrhan Developmant (Washington, D.C.: NTL Institute for
Applied Behavioral Science, 1968), p. 1i.

9Harold Goldblatt, "Arguments fer and Against
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describes the sentlment of a Mr. G. as being, ". . . you've
got to get involved and take an active part and you've got
-to'get f.ogether in a group. . . w10
Each of the aforementioned has described citizen

pafticipation as beilng an action oriented process involving

e

people or members of a .group (commuﬂity). Each implicitly
and/or expligitly defines citizen participation in accordance
with this writer's extrapolation from the Oxford Dictionary,
which Bécohgg programmatic. Such a programmatic meaning
or definition is, ". . . a definition which tells us overtly
or implicitly that this is the way things should be."ll
Adult educators have also defined citizen participation
in democratic institutions as being an on-going action
process. Bruner et al. have written that
. . . socilal (citizen) participation is defined as
interaction with others in a socially defined rela-
tionship wherein the roles of those participating 12
are more or less structured and mutually understood.
Others seem to posit a more nebulous though meaning-

ful “definition. Wilson writes that, "Citizen participation

is not an end in itself, but a means to other ends."13

Citizen Participation in Urban Renewal,” in Spiegel, op.cit., p. 32.

1010uis A. Zurcher, "Selection of Indigenous
Leadership,'" Genetic Psychology Monographs, Vol. 76 (1967),

po 31-

lsonas F. Soltis, An Introduction to the Analysis
of Educational Concepts (Boston: Addison Wesley Publishing
Company, 1968), p. 5.

12Brunner and Associates, p. 99.

13James Q. Wilson, "The Citizen in the Renewal
Process," Journal of Housing, Vol. 29 (1963), p. 627.
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A federal agency definivion (HUD) also ccncelves
it as a means.lu Nelther Wilson nor HUD, at this point,
consider the qualitative aspects of the decision to
encourage citizen participation. Both assume the inherent
goodness or desirability of participation per se. There
is a posf&ion, however, which reasons that participation is
not a means but an end itself. The quality of goodness
remains implied. Edgar and Jean Cahn reason that "partici-
pation means participation." This may appear to be somewhat
circular, however, when understood in the context of the
entire thought, participation can be viewed as an end in
itself. They have written
Citizen participation does not mean the illusion of
participation, the semblance of involvement, the
opportunity to speak without being heard, the receipt
of token benefits, or the enjoyment of stop-gap
palliative measures. Participation means participation
in every dimension of life, of culture, or of our
economy, our educational system, our political system,
our decision making processes. It means full enfranchise-
ment with rigpect to the totality of society'’s
activities.
There are also those who would not define citizen
participation as any of the aforementioned. One Federal

Act states t.aat it is ". . . the constructive involvement

qurOgram Guide No. 7, Workable Program for Com-

munity Improvement--Answers on Citizen Participation ~
(Washington, D.C.: Housing and Urban Development, Feb.,
1966).

15Edgar S. and Jean Camper Cahn, "Citizen Partici-
pation," in Spiegel, op. c¢lt., p. 223.
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of citizens . . . in planning and carrying out the program."
Such a definition can only be classed as value laden and
inappropriate as a definition 1n a broad sense. Lash has-*
sald, "Citizen participaticn means_pushing officials for
services."17

Citizen participation has also been classified as

lobbying. Doyle calls it a pressure group.18

Tne latter
two, Lash and Doyle, for the purposes of“this study, cannot’
be classified as definers, however, both stated what they
meant by cit;zen participation and should be included as
descriptive statements of what might be. Disagreement has
been shown to exist concerning what citizen participation
is. This writer postulates a simple, almost naive question,
What 1s citizen participation? The question being one of
two issues to deal with. The second issue 1s deemed to be
the question, "Should citizens be encouraged or allowed to
participate?" If one answers in the affirmative to this,
there remains two further points to raise. First, why
should citizens be allowed or encouraged, and second, how
can they as individuals or groups take part in the process?
If one answers in the negative-2¢citizens should not be

allowed or encouraged," the question, "Why not?" remains.

Writers su:h as Seaver as well as Edgar and Jean Cahn do

16Program Guide No. 7, op. cit.

17Go1dblatt, op ~it  n, 34,

» -~

187p14., p. 38.

16
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not raise 1issues concerning the desirability of citizen
participation. They ascume the principle to be valid.
Seaver has written, ". . " citizen participation in the
broad sense . . . is taken for granted. . . .“19 The
Cahn's philosophical outlook is made most clear in their
statement of beliefs, ". . . we believe that the citizen--
rich or poor--can make a rational and informed decision in
allocatling resources among competing priorities and

competing demands. .“20

Alinsky also leaves no room

to question the desirability of citizen participation.

"The building of a people's organization can be done only

by the people themselves."21 There are others, though, who
ralse interesting points wnhich become gquestions about the
desirability of a go;ennment permitting citizens to partici-
pate. Not all would agree with Goldblatt that, "Citizen
participation is considered to be ‘i1othing less than demo-
cratic procedure. ."22

Doyle and others imply that citizen participation

is dysfunctional

19Robert C. Seaver, "The Dilemma of Citizen Parti-
cipation," in Spiegel, op. cit., p. 61.

20cahn, op. cit., p. 213.

2lsaul Alinsky, Reveille for Radicals {(Chicago:
University of Chicago Press, 1946), p. 8T.

22Go1dblatt, op. cit., p. 35.
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Citizen participation is, in effect, a splinter group
instead of a clty-wide effort. Because it is local
it perceives renewal in local terms; it 1s a pressure
group, a lobby for local vested interests as opposed
to the interests of the total community. . . . The
philosophy of city officials, on the other hand, 13
equal treatment of every section of the community. 3

Wilson also addresses himself to the possible
dysfunctional aspects of citizen participatio
It 1s not yet clear, however, whether sukh neighbor-
hood groups will provide a means whereby‘\eit&¥zens
overcome their "allenation" or whether they simply
provide a forum in which citizens can give expression
to it. These groups after all, are usually concegﬁed
about neighborhood, not city-wide problems. . . .
Crain and Rosenthal conclude an article with the
statement

If public officials are going to do the right thing,2
the people should leave them alone while they do it. 5

Several ccthers have addressed themselves to the polnt that
participation should be limited. Edelston and Kolondner
point out what appears to be some hypocracy in at least
one Federal Agency:

While professing that the concept extends to planning

of programs as well as to their implementation, the

OEO has produced in Washington major prepackaged programs

which have apparent%y been concelved and planned by
technicians alone.®

231bid., p. 38.

2"'James Q. Wilson, "Planning and Politics," Journal
of the American Institute of Planners, Vol. 29 (November,
1963), p. 248.

25Robert L. Graln and Donald B. Rosenthal, "Community
Status as a Dimension of Local Decision Making," American
Snrinlnoical Review Val. 32 (1967), p. 984.

26

Harold C. Edelston and Ferne K. Kolondner, "Are



11
If truve, it aﬁpears that the OEO is operating contrary to°
the intent of Section 201 of the Economic Opportunity Act
of 1964 which states

The term "community action program" means a program
« « « which 1is developed, conducted and administered
with the maximum feasible particlipation of residents
of the areas and members of the groups served.

One must ponder the possibility that at least some of the
bureaucrats in OEQ do not reallifbelieve that citizens
should be involved in planning.

Edelston and Kolondner also write of their own
experiences. Although they warn the reader ". . ; that a
single experience cannot lay claim to an outcome which has
broad implications for universal application,"27 they infer
a generalization from what 1s not demonstrably much more
than a .single experience when they write

The most obvious conclusion to be drawn from our
experience is that the road to reaching its stated
objectlives 1s strewn with practical obstacles. The
first obstacle 1s the apathetic response of poor

people to the opportunity to participate in an activity
which, at least until the implementation stage is
reached, 1s primarlily an intellectual exercise in
problem solving. It raises the 1issue cf whether the
very attempt to promote their participation does not
represent the lmpositlon of the patronizing, pater-
nalistic approach which the concept of "maximum feasible
participation" is intended to eradicate. Our experience
produced no evidence that the poor are consumed with
desire to partake of planning. Prior claims by local
civil rights lecaders to the contrary were not borne

the Poor Capable of Planning for Themselves?" in Spiegel,
op. cit., p. 225.

27Spiegelg A~ cit., p. 226.
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out by the response to the efforts to organize a

planning grgup representative of Action Area

residents.?
Craln and Rosenthal also ralse questions about the desira-
billity of citizen participation. From their studies they
hypothesize

that a city with a well educated population is partly

immobilized by high levels of citizen participation

which prevent the government from exercising the

authority to make decisions. Citizen participation in

the planning process means more opposition, more 1issues

to he neéotiated with, more people, more chance of

failure.<d

The issue, should citizens participate, appears to
be a philosophical question. If one decides that people
should be involved in the political process, the decision
is usually arrived at through some.analysis of a personal
belief system. If, on the other hand, one determines that
the involvement of people in some action which has direct
or indirect implications for them should in some way be
limited, the decisipon appears to be made based on what has
apparently been some unsuccessful participatory experience.
Thus far an attempt has been made to demonstrate

the reasoning concerning the questions; Should citizens
participate?, If so, why?, and If not, why not?. There

remains one issue (point) to anaiyze: How can individuals

take part in the process of citizen participation?

281bid., p. 231.

29crain and Rosenthal, op. cit., p. 984,
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It has been reasoned that, in the process of

attempting to develop a democratic participatory soclety,
institutions anc soclal groups have weaned themselves from
highly autocratic leadership patterns and have usually
structured one of two soclal styles

They have selected a paternalistic or father-substitute

kind or isadersrip, trusting the leader to make various

kinds of decisions, in the trust that he will do things

for the good of the group. Another tendency has been

completely to reject leadership in the traditional

sense and to substitute a kind of permissive, leaderless,

controlless group.
However, there appears to be an area of centrality between
the aforementioned which develops it into a continuum from

~a great deal of leadership to little or no leadership.

Bellamy has reasoned that "In true citizen participation
there would be a dlalogue between planners and representa-
tives of the residents."3! This position appears fo posit
that people should elect (appoint) representatives to talk
for them. Some similarity seems to exist between Bellamy's
method and some forms of representative government. Rossi
and Dentler have analyzed the role Bellamy's residents would
play or how they would play it. The ". . . maximum role to
be played by a citizen participation movement in urban

renewal 1s primarily a passive one."32

307. R. Gibb, Grace N. Platts, and Lorraine F.
Miller, Dynamics of Participative Groups (Washington, D.C.:
National Training Laboratories, 1951), p. 20.

31Spiegel, op. elt., p. 38.
32Peter H. Rossi and Robert A. Dentler, The Politics
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Zurcher has shown how institutionalization creeps
into a participatory activity among people who normally
do not have a great deal of institutional structure. Those
who form participatory groups ". . . should think about
electing a chairman, a vice-chalrman, and a secretary. . . .33

"Sherrard and Murray discuss several ways in which
citizens parﬁicipate. Among them are picketing, boycotts,

34 The Cahns have reasoned that

rent strikes, and sit-ins.
citizen participation should be orderly dialogue and
negotliation. Their statement 1is éxtremely interesting and
enlightening in that if citizen participation 1s not real,
genuine, meaningful, and total, then, ". . . citizen partici-
pation takes on another-and more s;nister meaning [methecd]:
civil disorder. The participants term 1t rebellion.'"32

HUD has published a how-to-do-it pamphlet and has
outlined how citizens will participate. There are five
approved ways an individual may take part in the keystone
of a community's "Workable Program."

1. inform themselves of their community's activities-
in-progress and contemplated--and the needs for
lmprovement with respect to planning, coae adopticn

and enforcement, housing, public facilities, urban
renewal and other Workable Program activities;

of Urban Renewal--The Chicago Findings (New York: Free
Press of Glencoe, 1961), p. 287.

33Zurcher, op. clt., p. 31.

34Thomas D. Sherrard and Richard C. Murray, "The
Chureh and Neighborhood Community Organization," Soclal Work.
Vol. 10, No. 3 (July, 1965).

35cahn, op. cit., p. 222.
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2. assist in developing objectives and goals for
improvement ;

3. 1inventory the community resources--public and
private, present or needed--for accomplishing
these objectives;

4, learn and pursue the methods and means for achieving
the determined goals for improvements; and

5. serve as the mediug for bringing private resources
into the Program

Some of those who have involved themselves in an analysis
of participatory democracy have determined that

participative action groups choose as one of their
first activities a discussion of their goals; they
decide why they have met, what activities they wish

to engage in, what they wish the final outcome to be.
This goal-forming, activity-choosing, activity-
evaluating sequence is the factor which defines a |
participative group. If the group does this properly,
many of the 99her characteristics of participativeness
will follow.

The very essence of democratic patterns of living is
spontaneity, flexibility and change . . . all the
preplanning must provide for an atmosphere in which
members can set goals and cogginually modify these
goals as new needs are seen.
Such patterns of living in democratic participatory social
groups 1s not -unlike that which educators have said is an
appropriate l1life style for those who are involved in the
educational process as designers of curricula, teachers, and

learners. Bruner, in discussing a total curriculum as well

as the design of a particular portion of the total

36Program Guide No. 7, op. cit.

37Gibb, Platts, Miller, op. cit., p. 22.
381p14., p. 25.
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curriculum, has written that goals must be clear and
measurable. He further states that a knowledge of the
results of an educational experience is the essence in the
development or acquisitioﬁ of skills.

There 1s a very crucial matter about acquiring a
skill--be 1t chess, political savy, blology, or skiing.
The goal must be plain; one must have a sense of where
one is trying to get to in any glven instance of
activity. For the exercise of skill is governed by

an intention and feedback on the relation between what
one has intended and what one has achieved thus far--
"knowledge of results." Without it, the generativeness
of skilled’operations is lost. What this means in the
formal educational setting is far more emphasis on
making clear the purpose of every exercise, every
lesson plan, every unit, every term, every education.
If this i1s to be achieved then plainly there will have
to be much more partic1patory democracy in the formula-
tlon of lessons, curricula, courses of study, and the
rest. For surely the participation of the learner in
setting goals is one of the few ways of making clear
where the learner 1is trying to get to.39

However, not all would agree with Bruner. There
are those who do not bellieve participatory democracy to be
functional in an educational setting. Nisbet has written

the campus has become a microcosm of the national and
international scene in the number and intensity of
ideological issues 1t has assimlilated during the past
two decades. And finally, no one can miss the extent
to which "participatory democracy" in university
affairs has created a setting of instant and chronic
polities that incEeasingly makes serious teaching and
study impossible. Y

39Jerpme Bruner, "The Skill of Relevance or the
Relggance of Skills," Saturday Review (April 18, 1970),
p. .

40Robert A. Nisbet, "The University Had Better
Mind Its Own Business," PsycholOgy Today, Vol. 4, No. 10
(March, 1971), o. 31.
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This writer's philosophical bent precludes agree-
ment with those such as Nilsbet. Bruner and others, most
specifically adult educators, have articulated a position
acceptable td those who believe in participatory democracy.
As Schroeder has written

Some authors emphasize the individual, some the society.

Those who emphasize individual needs as a basis for

goal formulation usually justify thelr positions either

by pointing out that such an emphasis is the essence

of democracy or that if the needs of the individual

are satisfﬁid, then the needs of soclety will also be

satisfied. @
Verner, Liveright and Jensen have written of the

adult learner as one who is actively engaged in determining

the structure of educational experiences.

In response to these differences, adult education has
developed a basic method of teaching-learning which
involves the learners actively in assessing his needs,
formulating educational objectives, designing and
conductiﬂg learning activities, and evaluating
outcome.

Hallenbeck also emphasizes the action orientation
of adult education hith the statement that

Adult education 1s best employed, most educators
believe, when people are aided in obtaining the facts
required by the specific problem, assisted in con-
sidering all sides of the question and the various
alternatives available, urged to make their own deci-
sions and to involve themsglves in action to bring
about the changes desired."3

ulWayne L. Schroeder, "Adult Education Defined and

Described," in Handbook of Adult Education, ed. by Robert i.
Smith, George F. Aker and J. R. Kidd (New York: Macmillan
CO., 1970)’ p' 33-

Y21p14., p. vii.

43yilbur C. Hallenbeck, "The Role of Adult Education
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One way that a democratic participatory process can
be institutionalized is through the formation of representa-
tive groups. Hlstorically, many representative social
groups have been formalized into committees.

After all, the committee 1s an Anglo-Saxon product. It
grew up with other Anglo-Saxon forms. It was one of

the earliest, 1f not the earliest, representative social
form. It became thoroughly incorporated not only in

our legal and governmental system but in our voluntary
social system very early in the history of the Englisn
speaking people. We have now in Congress, in our
voluntary groups, and in our jury system, a thorough-
going series of committees which actually do, I presume,
control our lives. If we knew where most of the authority
in American life was generated, I presume we should B4
discover 1t was in committees of one sort or another.

Others have also posited the institutionalization
of committees. Fauber and Laue have written that

It is through committees that citizens carry on
democracy's day to day business. Committees are the
working arms of organizatlions. They are the means by
which we are able to do things along with our neighbors,
our fellow-cltizens, fellow-church members, fellow-
workers, fellow-parents, fellow-voters, fellow-farmers

or executives or labor leaders or doctors or school
adminlstrators. We carry on much of the buslness of
government and the business of business, as well as the
business of voluntary organizations, through committees.45

in Society," Psychology Today, Vol. 4, No. 10 (March, 19371),
p. 9.

qu. C. Lindeman, "The Authorities, Functions and
Limitations of Committees," in Committees: Their Purposes,
Functions and Administration by John J. Hader and E. C.
Lindemann (New York: American Management Associaticn),
p. 11.

457ulia Cole Fauber and Gilbert Laue, "Bullding
Committees," Adult Leadership, Vol. 2, No. 4 (September,
1953)} p' 1“-
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Although the functions of committees are an 1mportant
part of any democratic organization, they are not conceived
of as participating at every level of decision making. How--
ever, a large part of the work-a-day organizational activi-
tles can best be performed by the democratic device known
as a committee.
Any organizatilon is going to have a great deal of work
to do 1f it is to accomplish 1ts purpose. Some of the
work can be done by individuals, some of it can and
must be done by the organization as a whole. The rest
of it must be done by small working groups of individuals.
Since the bulk of the work cannot be done by the total
organization and should not be done by a single indivi-
dual, the committee 1s not only the most democratic 46
device we have but it is the most practical as well. :
Committees not only permeate American 1life during
the citizens years of adulthood, but such a participatory
process 1s pervasive in all age groups.
From elementary school age on through the mature years,
the individual in our democratic society is increasingly
called upon to take his place along side of other people
on committees.
The particibatory process provided by committees
structured for adult conference program planning can be
considered an action process. In the planning of a conference

the conference director "should have the active assistance

of a conference committee representative of the persons or

'46A. R. Trecker and H. B. Trecker, Committeec Common
Sense (New York: Whiteside, Inc. and William Morrow and
Co., Inc., 1954), p. 6.

4Tpsa., -, 2o,
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groups who are tq attend. . . It has also been

written that a conference director should not only seek

the active assistance of conference participants as members

of advisory committees but "should be ready to be influenced

by committee findings."49 However, the influence of selected

committees should not be related to its numerical size. A

committee may conslst of any number of persons. Usually

they range in size anywhere from one to twenty with three,

five, or seven being the most frequently used number."50

"The 1d=2al size for a committee depends on its functions."51
It has been posited that a conference committee's

influence should be based on its function. “"If it is a

committee of directors quite naturally its functions will

be different from those of a committee of management. .“52

A conference director, who appoints committees to assist

him, should provide clear and concise guildelines within

which such committees function. '"Usually the committee 1is

charged with a very specific responsibility, which determines

the purpose of its.meeting."53

48William Utterback, Group Thinking and Conference
Leadership (Rev. ed.; New York: Holt, Rinehart and Winston,
InC-f‘, 196u), po 1590

qurecker and Trecker, op. cit., p. 45.

507ames A. McMonagle and Emil R. Pfister, The Mem-
bership Manual (New York: Vantage Press, 1970), p. 104,

51Fauber and Laue, op. cit., p. 15.
52Lindemanh, op. cit., p. 16.

53Harold P. Zelko, Successful Conference and Discussion

Techniques (New York: McGraw-Hill Book Co., Inc., 1957), P. 53.

e
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When several conference commlttees are operationallzed,

vthe function of each committee 1s determined in part by 1its

status. "Organizations differ in the extent to which cues
are provided occupants of various positlions making it easy
to ldentify their status."54 Such cues or symbols can be
committee titles which reflect differing functions. Those
responsible for fcrmulating conference comalttee structures
can, by publicly charging committee members, influence the
status and esteem of such members. Jﬁany live 1n a symboliec
environment . . . and can be stimulated to act by symbols,

. . ."55 It can, therefore, be hypothesized that committees
whose functlions are delineated by a hierarchy of increasing
responsibility will be seen as committees with a hierarchi-
cal order of status and esteem.

The status of a conference committee, as percelved
by conferees assigned to other committees as well as
conféerees not assigned committee responsibility, directly
effects each committee member. Cooley has written of the
"reflected or looking glass self,"56 which is the theory
that we tend to see ourselves as others see us. Such

reasoning 1s in agreement with that of Kretch, Crutchfield

and Ballachy

54Bass, op. cit., p. 267.

55Rose, op. cit., p. 5. /

56Theodore M. Newecomb. Ralph H. Turner. and Phillip
E. Converse, Social Psychology: The Study of Human Inter-
action (New York: Holt, Rinehard and Winston, Inc., 1365),
p. 142,
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Balance theory asserts that unbalanced . . . systems
tend to shift toward a state of balance. . . . For
social psychology, the most significant application
of balance theory is concerned with the individual's
affective ccgnitions pertaining to pcople and social
objects; that 1s, the person's own positive or negative
evaluation of people and objects, and his cognition
of the positive ancd negative evg}uative relations that
exist among people and obJjects.

If others see us as maintaining a certaln status,
we will see curselves in that status position.

It 1s, therefore, hypothesized that several opera-
tionalized conference committees whose members are looked
upon, by other conferees, as maintalilning a certain status
will look upon themselves in the same light. "It is thus
the confirming responses of other people that provide
support for perspectives."58

Anderson, Mawly, Miller, and Olson have written
that "There 1is a strong relzationship between the individual's
self-perception of his academic and occupational abillities
and his achievement in these areas._59 If, therefore, there

is a relationship between how others see us and the way we

5Tpavid Krech, Richard Crutchfield, and Egerton L.
Ballachey, Individual in Society (New York: McGraw-Hill
Book Co., Inc., 1962), p. 4l.

588hibutani Tomotsu, "Reference Groups as Perspectives,"
American Journal of Socilology, Vol. 60 (1955), pp. 562-570.

>9Robert C. Anderson, Russell G. Mawly, Joe A.
Miller, and Andrew L. Olson, "Parental Aspirations,"
Adult Leadership, Vol. 14 (May 1965), p. 10.
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see ourselves and we see ourselves as being responsible for

AN

certain conference committee functions, we should perform

such responsibilities expeditiously.

Summary

In summary, one can find sufficient evidence to
support a philosophical view concerning the participation
of citizens in a social system. One can reason that parti-
cipation is inherently bad or inherently good. However,
adult educators havey in the main, assumed the inherent
goodness of the participatory process.

A way to institutionalize democratic social partici-
pation in adult education is through the formulagion of
advisory committees. Such advisory committees can serve
in various levels of the educational milieu. More specifi-
cally advisory committees can function in conferences
structured to deal with the adult in contemporary éociety.

It can also be reasoned that the perceived influence
of operationalized conference committees is in relation to
the function and responsibility assigned. If one 1is per-
ceived by others as maintalning a high status positional
level, one will bfing one's self perception in balance
with the perception of others. Such a self perception will

positively affect one's ability and achievement.

Hypotheses Derived from the Literature

It has been posited that participation of adults

in the various soclal systems which affect their day-by-day
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lives 1s inherently good. More specifically; adults should
be encouraged to participate ‘in the total educational
environment. The thrust of this study was to assess the
results of the active participation of conferees as members
of conference committees. Such committees were assigned
dissimilar functions at different points in time as
explained in Chapter II. Three general hypotheses with
assoclated sub-hypotheses were tested. The first general
hypothesis and associated sub-hypotheses are:

Hl: Committees with different levels of participation
in planning and implementing a conference will
perceive the effectiveness of the conference
differently.

Sub-hypotheses in null form are:

Hlsl: There are no differences in satisfaction of the
learning experience among committees who varied
in levels of participation.

Hls2: There are no differences in values held among
committees who varied in levels of participation.

Hls3: There are nc differences in the achievement of
values among committees who varied in levels of
participation.

The second general hypothesis and associated sub-hypotheses
are:
~Ha2: Committees with different levels of participation

in planning and implementing a conference will
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be perceived as having different amounts of
influence.
Sub-hypotheses in null form are:

H2sl: There are no differences 1n perception of those
that are most influential among committees
who varied in their level of participation.

H2s2: There are no differences in perception of those
that have the best ideas among committees that
varied in their level of participation.

H2s3: There are no differences in perception of those
that have participated the most among committees
that varied in their level of participation.

H2sl4: There are no differences in perception-of those
that have exerted the most positive influence
among committees that varied in their level of
participation.

H2s5: There are no differences in perceived desire to
have informal conversations with members of
committees that varied in their 1level of
participation.

H2s6: There are no differences in perceived desire to
consult with members of committees that varied
in their level of participatiocn.

The third general hypothesis and associated sub-hypotheses
are:

H3: Committees with different levels of participation

in planning and implementing a conference will
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be perceived as having different amounts of
influence at different times throughout the
conﬁgrence.
Sub-hypotheses in null form are:

H3sl: There are no differences in perception, at
different times, of those that are most
influential among committees that varied in
their level of participation.

H3s2: There are no differences in perception, at
different times, of those that have the best
ideas among committees that varied in their
level of participation.

H3s3: There are no differencgs in perception, at
different times, of those that have participated
the most among committees that varied in their
level of participation.

H3s4: There are no differences in perception, at

. different times, of those that have exerted
the most positive influence among committees
that varied in their level of participation.

H3s5: There are no differences in perceived desire
at different times, to have informal conver-
sations with members of committees that varied
in their level of participation.

H3s6: There are no differences in perceived desire, at

different times, to consult with members of
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committees that varied in their level of

participaticn.




CHAPTER Il

METHODOLOGY

Introduction

This chapter 1s concerned with the methods used
for conducting the study. The methodology 1s divided into
three parts: (1) selection of participants; (2) determina-
tion of committee structure and function; (3) selection of
learning groups and qommittees; and, (4) data collection,

reduction and analysis.

Selection of Particilpants

The population used for this study was comprised
of all those who participated in the Florida Institute for
Correctional Educators. The Institute (conference) was
held in Tallahasseé, Florida from the seventeenth of May
1971 through the fourth of June 1971. The project was
sponsored jointly by the Florida Division of Corrections,
the Florida Board of Regents and the Florlida State University
Department of Adult Education. This writer was appolnted
project director by the head of the Department of Adult
Education.

Participants were selected by the Florida Division
nf Corrections from tha several correctional institutions

28
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in the state. The number from each institution Was deter-
mined by the size of an institution's educational program
as compared with the size of the total state correctional
education effort. The institutions represented and the
number of participants from each were as follows: Apalachee
Correctional Institution (8), Avon Park Correctional Insti-
tution (4), DeSoto Correctional Institution (2), Florida
Correctional Institution (7), Florida State Prison (10),
Glades Correctional Institution (4), Road Prison (1),
Sumter Correctional Institution (14). The total number
of conference participants, used for this study, was fifty.
(One participant was not included in the total, since his
job description was not that of teacher.)

Determination of Committee
Structure and Function

To probe into the effect of various levels of
conferee parficipation in program planning, a methodological
design was formulated to assign conference participants to
committees that were given different levels of responsi-
bility in the planning and implementation of the conference.
A programmatic definition fcr the concept committee, used
for the purposes of this study was,

A committee may be defined as a group of persons limited
in membership by selective appointment, usually -

appointed by some superior authority, and having joint
responsibility for inquiry, deliberation, decision,
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action, sponsorship, or related activities in regard
to matters assigned to them,l

The nomenclature used for the various conference
committees, arranged in order of decreasing reéponsibility
was: ‘the Planning Committee, the Steering Committee and
the Feedback Committee. A residual group, composed of
conferees not assigned to these three committees became
the experimental Control Group. The Control Group was
designated the lowest 1n potential influence since no
specific responsibilities were assigned to it.

The Planning Committee was composed of ten persons,
six of whom became conference participants, selected by
the Florida Division of Corrections to work with the
conference director in making decisions regarding the policy
to gulde the conference. Such policy decisions concerned
the general content of the conference. More specifically,
the function of the Planning Committee was to determine,
prior to the start of the conferende, substantive subject
matter deemed most approrriate for inclusion in the con-
ference program.

The conference director held two pre-conference
planning sessions with the Planning Committee. During
these sessions this committee identified the subject
matter and the amount of time to be devoted to each as

follows: how 1nstitutional change is brought about (40%),

Larthur Dunham, Community Welfare Organization
(New York: Thomas Y. Crowell Co., 1958), p. 390.
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counselling techniques (20%), inmate resocialization (20%),
and instructional techniques (20%). The Planning Committee
also suggested a number of methodological considerations
to the conference director. Among these was that some
time be provided for a dialogue between conferees and
avallable custodial staff as well as inmates. Upon estab-
lishing operational policy and identifying substantive
subject matter this committee ceased to function, however,
thelir contributions to the pre-conference planning were
made known to all conference participants. An example of
their participation can be found in Appendix A.

The Steering Committee was structured to be the
second most influential committee. This committee, selected
as described in the next section of the chapter, was composed
of five members. Th2y operated under the broad policy
guidelines set by the Planning Committee and made, after
the start of the copference, day-by-day operational decisions.
At various points in time during the conference, the Steering
Committee met and evaluated the Planning Committees policy
decisions. The Steering Committee suggested to the conference
director conference content not formalized by the Planning
Committee. As a result of operatlonal decisions arrived at
by all Steering Committee members, the conference director
added to the conference program such things as participant
discussions with administrators from che central office,

selected custodial personnel, selected inmates and other
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appropriate program incluslions. An example of the Steering
Committee's participation can be found in Appendix B.

.’ The Feecback Committee was composed of. five sub-
committeés of three members each. They were selected as
described in the next section of this chapter. It was
structured to be the least influential committeé functioning
during this conference. Members were conferees not directly
involved in the making of policy or operational decisions.
Their function was to provide specific inputs to be used by
the Steering Committee in the formulation of operational
decisions. More specifically, the Feedback Committee's
function was to indirectly influence each Steering Committee
member's operational decisions through suggesting program
inclusions for consideration by the Steering Committee and
by the conference director.

All conferees not directly or indirectly involved
in making policy or operational decisions were considered

"as the Control Group.

Selection of Learning Groups
and Committees

At the start of the conference five learning groups
wilth ten participants in each were formed. Planning
Committee members attending the conference were assigned to
each of the learning groups on a random baslis so that at
least one and no more than two would be in any given

learning group. Since five learning groups were formed
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and there were six members’ of fhe Planning Committee,
one learning group had two Planning Committee members
assigned. Of the learning group members who had not been
on the Planning Committee, one was randomly selected from
each group to serve on the Steering Committee. The Feed-
back Committee, as previously mentioned, was 1in actuality,
five separate Feedback Committees, one in each learning
group. Each of the five committees was composed of three
randomly selected members from each learning group and
not assigned to either of the other two committees. As
described earlier, theilr function was to provide informa-
tion and feedback to their Steering Committee member for
his consideration in day-to-day conference declision making.
The Steering Committee member who Qas to recelve their
input may or may not have had brief conferences with those
responsible to give feedback.

A schema poptraying the distribution of committee

members in the several learning groups is found in Table 1.

TABLE 1

DISTRIBUTION OF COMMITTEE ASSIGNMENTS FOR EACH
LEARNING GROUP

{

7

Committee Learning Groups
1 2 3 4 5
Planning 1 1 1 1 2
Steering 1 1 1 1 1
Feedback 3 3 3 3 3
Control 5 5 5 5 5
n = 10 10 10 10 10




34

Data Collection, Reduction
and Analysis

An educational conference evaluation form developed
by Eugene Welden, at the University of Chicago, was used
to collect the data which attempted to assess conferee
ascribed conference effectiveness. A copy of this instru-
ment can be found in Appendix C. This instrument, as used,
contained four sub-parts: Satisfaction, Importance of
Values to Individual, Achlievement of Values, Additional
Information. After receiving the evaluation form, on the
last day of the conference, each conferee was asked to note
on the front sheet his committee function. Those forms
with no notation were placed in th¢ Control Group.

These data were scored in the following way: The
first part of the Welden Scale contained the variable
Satisfaction which was composed of thirty statements. One-
half (fifteen) of the statements were positive and one-half
were negative. The respondents were requested to circle a
number, one through filve, for each of the thirty statements.
An example of these statements is as follows:

Strongly Agree Un- Disagree Strongly

Agree decided Disagree
The purposes of
this program were
clear to me 5 h 3 2 1

The objectives of
this program were
not realistic 5 4 3 2 1
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Fof purposes of ease in responding to each statement,
all posltive statements were ranked from five, Strongly
Agree, to one, Strongly Disagree. The negative statements
were reversed with a weight of one belng awarded to Strongly
Agree and a welght of five awarded to Strongly Disagree.

An example of the scoring is as follows:

Strongly Agree Un- Disagree Strongly

Agree decided Disagree
The purposes of
this program were
clear to me 5 4 3 2 1
The objectives of
this program were
not realistic 1 2 3 4 5

The next two parts of the Welden Scale contain the
variables, Importance of Selected Values and degree to which
the conference helped in the Achievement of Selected Values.
Each of these varlables contalined twenty- ur statements.
Under Selected Values the respondents were asked to circle
one number for each statement ranging from a four, Very
Important, to one, Unimportant. An example of these state-
ments 1s as follows:

Very Slightly Unim-
Important important Important portant

Increasing effective-
ness in my chosen
profession is 4 3 2 1
(V
Under the part of the Welden Scale deaiing with

Achievement of Values a parallel statement was responded to.
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The respondents were asked to circle one number for each
statement ranging from a four, Very Well, to one, Not at
All, An example of these statements is as follows:

Very Fairly Not
Well Well Well at All

(This conference)

Increased effectiveness in my

chosen profession 4 3 2 1

The data were coded onto IBM cards and analyzed by the

Florida State University, Mathematics Computer Facility.

Satisfaction, Selected Values, and Achievement of Values

were analyzed on the BMDO1lV (Analysis of Variance for One-

Way Design-Version of May 4, 1965 Health Sciences Computing

Facility) UCLA. The Additional Information section was

used éo collect data on the demographic attributes age, edu-

cation, number of conferences attended and sex. The data

was run on the BMDO1D (Simple Data Description Version of

May 20, 1964 Health Sciences Computing Facility ) UCLA.
Conferee perceived influence was determined by

analyzing a soclometric test developed specifically for

the Florida Institute for Correctional Educators (see

Appendix ‘D). The instrument was derived from classic socio-

metric techniques in cooperation with Irwin Jahns and G. Ray

Worley, both of the Department of Adult Education, Florida

State University. The instrument was used to collect data

on six perceived characteristics: A. Most Influential,

B. Best Ideas, C. Participated the Most, D. Most Pnsitive

’
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Influence, E. Informal Conversations, and F. Llke to Consult.
This soclometric instrument was administered four times
during the conference; at the end of the first. week, at
the end of the second week, in the middle of the third
week and at the end of the third week.
These data were collected and analyzed 1in the

following manner: the conference participants were
divided into five learning groups. Each leérning group
had ten members. A group member's name was placed on only
those instruments which were scored by other members of his
group. The participants were asked to rank order three
group members, excluding himself, either 1, 2, or 3 for six
characteriétics as follows:

A. From the list below, identify and rank order (1, 2,

>

3) three people you feel have been most influential

in your group discussions.
B. Frem the list below, identify and rank order (1, 2,

3) three people you feel have had the best 1ldeas

during the group discussions.

C. From the list below, identify and rank order (1, 2,

3) three people you feel have participated the most
in your group discussions.

D. From the list below, identify and rank order (1, 2,
3) three people you feel have exerted the most

positive 1nfluence 1n directing your group

discussion.
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E. From the 1list below, identify and rank order (1, 2,
3) three people with whom you would like to have

informal conversations.

F. From the list below, identify and rank order (1, 2,

3) three people with whom you would like to consult

about the content and procedures used in the

institute.

After an administration, a group member's total
ranking for each characteristic was determined. Since a
ranking of 1 denoted a higher order than a ranking of 2
and 2 a higher order than 3, an inverse multiplier was used
to determine the total. The number of 1 rankings was
multiplied by 3, the number of 2 rankings was multiplied
by 2, and the number of 3 rankings was multiplied by 1.
All of the products were then added to obtain a total score
and divided by the number of group members scoring. For
example, if on the first test for the first characteristic,
a conferee was given two ranks of 1, three ranks of 2 and
one rank of 3, the total would be 13, with a mean score of
2.17 or 31 divided by 6. The mean scores derived for all
members of each participant group were added, then divided
by the number of group members. Because of the multiplier
effect, an inverse relationship among rankings of 1, 2 and
3 exists. The closer a mean score is to 1, the lower it
was considered. The data were punched on IBM cards and a

one way analysls of variance was used to determine
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differences among participant groups for each of the six
characteristics.2 The data were analyzed ahd significance
determined for each characteristic for all participant
groups on each test. The data were analyzed by the Florida
State Univefsity Mathematics Computer Facility on the
BMDO1V (Analysis of Variance for One-Way Design-Version
of May 4, 1965 Health Sciences Computing Facility) UCLA.

An analysis was also performed to determine signi-
ficance of the effects of time on perceptions held toward
each participant group. All participant groups were
analyzed for all characteristics for each sociometric test.
The data were run on BMD02V (Analysis of Variance for
Factorial Design-Version of July 22, 1965 Health Sciences

Computing Facility) UCLA.

°BMDO1V - Analysis of Variance for One-Way Design-
Version of May 4, 1965 Health Sciences Computing Facil 'ty,
UCLA.




CHAPTER III
PRESENTATION AND ANALYSIS OF DATA

Introduction

This chapter is presented in three parts. First,
the demographic attributes of the study population are
presented and analyzed, Second, data concerning conferee
attitudes toward the Florida Institute for Correctional
Educators 1is presented and analyzed. Finally, an analysis
of conferee perception of the influence held by each committee

and the control group is presented.

Demographic Attributes

In an effort to determine the attributes of the
conferees attending the Institute for Correctional Educators,
data on the variables age, sex, number of conferences
attended and education were collected. These data were then
used to develop profiles of the attributes of each partici-
pant group. These data are presented in Table 2.

Since the Planning Committee was appointed by the
Florida Division of Corrections prior to the selection of
all other conference participants, it could not be assumed
that the Planning Committee was demographically representa-
tive of those educators attendinc the confavanca, pnalysis

ko
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TABLE 2

SELECTED DEMOGRAPHIC CHARACTERISTICS OF PARTICIPANTS IN
THE FLORIDA INSTITUTE FOR CORRECTIONAL EDUCATORS

Characteristic Planning Steering Feedback Control Total
Committee Committee Committee Group

No. & No. % No. % No. % No.

Age

21-35 2 33 3 60 10 66 13 54 28 56
36-55 3 50 1 20 Yy 27 11 46 19 38
55-plus 1 17 1 20 1 T 3 6
Education

High School 1 4 1 2
Some College 1 7 1 4 2 4
Baccalaureate 3 60 4 27 6 25 14 28
Grad. Study & 100 2 Lo 10 66 16 67 33 66
Number of
Conferences

Attended )

None 1 17 3 60 9 60 14 59 27 54
1 2 33 1 20 2 13 3 12.5 8 16
2 2 33 3 20 3 12.5 8 16
3 1l 7 2 8 3

4 1 20 1

5 1 4 1

6 1 17 1

T or more 1 4 1

Sex

Male 3 50 5 1040 14 93 22 92 4y 88
Female 3 50 1 7 2 8 6 12

of the demographic data confirmed that the Planning Com-
mittee did have a different demographic profile than all

other participant groups.
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Age

Analyzing the variable age, 1t was found that
56 percent of the conferees were in ﬁhe age group 21-35,
38 percent were in the age grcup 36-55 and 6 percent were
over 55 years of age. The Steering Committee, Feedback
Committee and the Control Group each had aFroughly similar
profile. However, of the Planning Committee members, 33
percent were 21-35, 50 percent were 36-55 and 17 percent

were over 55 years of age.

Education

Analyzing the variable educatlon, it was found that
6 percent of the conferees had less than a baccalaureate
degree, 28 percent had a baccalaureate degree and 66
percent were involved in graduate study. The Feedback Com-
mittee and the Control Group each had a similar profile,
while of the Steering Committee members, 60 percent had a
baccalaureate degree and 40 percent were involved in graduate
study. However, 100 percent of the members of the Planning

Committee were 1involved in graduate study.

Number of Conferences Attended

Analyzing the varlable, number of conferences
attended, it was found that 54 percent of the conferees
had attended no other conferences while 32 percent had
attended one or two other c~onferences and 18 nemcent had

attended more than three conferences. The Control Group
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had a similar profile. The Steering Commi.tee and the
Feedback-Committee were essentlially similar to each qther.
Sixty percent of the Steering Committee had not attended
any other conference, 20 percent had attended one and 20
percent attended four other conferences. Of the Feedback'
Committee members 60 percent had not attended any other
éonference while 13 percent had attended one, 20 percent
had attended two and 7 percent had attended three other
conferences, Seventeen percent of the Planning Committee
members had ﬁot attended any other conference, while 33
percent had attended one, 33 percent had attended two and

17 percent had attended six other conferences.

Sex

In analyzing the variable sex it was found that 88
percent of the conferees were males and 12 percent females.
The Control Group was 92 percent male and 8 percent female,
while the Feedback Committee was 93 percent male and 7
percent female. All of the Steering Committee members
were male. The Planning Committee was equally divided

between the sexes (50 percent male and 50 percent female).

Summary of Demographic Attributes

Analyzing the variable age, it was found that
approximately two-thirds of the Planning Committee were in
the 36-55 age group while a majority of the members of all

other participant groups were in the 21-35 age group. An
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analysis of the variable education shows that all of the
members of the Planning Commlittee were involved in graduate
study, while a majority of the Steering Committee were

not. It was found that while a majority of thé Feedback
Committee, the Control Group and the conferees as a wh§le
were involved in graduate study, some of the members were
without é baccalaureate degree., The variable, number of
conferences attended, shows that while most of the Plan-
ning Committee had attended one or two conferences, most

of the members of all other participant groups had not
attended any other conference. In analyzing the variable
sex, 1t was found that one-half of the Planning Committee
were females while all members of the Steering Committee
were males. Males also comprised ¢ majority of the members
of all other participant groups.

A perusal of the demographic attributes in Téble 2
demonstrates, therefore, that members of the Planning
Committee were generally older, with a higher educational
level, had attended more conferences, and were more equally

represented by both sexes than all other participant groups.

Conference Effectiveness

Overall conf.rence effectiveness was determined by
analyzing conferee responses to three parts of the Welden
Scale. The three parts analyzed were Satisfactions, Importance

of Values and Achlevement of Values.
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Satisfactions

The variable Satisfaction contained thirty state-
ments. Respondents were asked to rank each statement on a
continuum from one, Strongly Disagree to five, Strongly
Agree. The mean scores all clustered on the positive side
of the continuum between undecided and agree. The results

are reported in Table 3.

TABLE 3

ANOVA OF CVERALL CONFERENCE SATISFACTION BASED ON ;
SELECTED CRITERIA AS ASCRIBED BY EACH
PARTICIPANT GROUP ON A FIVE POINT

SCALE
Planning Feedback Feedback Control
Committee Committee Committee Group
Criterion: (n=6) (n=5) (n=15) (n=24)
Satisfaction:
M 3.45 3.73 3.56 3.49
SD 41 .25 47 .58
(F = .37 df = 3,46)

There was, at the .05 level, no significant differ-
ences among the Planning, Steering and Feedback Committees
or the Control Group in co..ference satisfactién. Each
participant group tended to be satisfied #ith the conference.
The results found in Table 3 lead this researcher to fail

to reject the null hypothesis:
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Hlsl: There are no differences in satisfaction of the
learning experience among committees who varied
in levels of participation.
Importance of Values and
Achlevement of Values -

The variables Importance of Values and Achlievement
of Values each contained twenty-four statements. For
the Importance of Values, respondents were asked to rank
each statement on a continuum from one, Unimportant, to
four, Very Important. For the Achievement of Values,
respondents were asked to rank each statement on a continuum
from one, Not at All, to four, Very Well. All participant
group means fell between very important and important on the
variable Importance of Values and between very well and
well on the variable, Achlevement of Values. The results
are reported in Table 4,

It was found that the Importance of Selected Values
was generally ranked as something more than just important
to the participant groups. It was also found that the
conference more than failrly well helped all participant
groups achleve their values.

The results found in Table 3 lead this researcher,
at the .05 level, to fail to reject the null hypothesis,
Hls2 and Hls3 which are as follows:

There are no differences in values held among
committees who varied in levels of participation;

and
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TABLE 4

ANOVA OF SELECTED VALUES HELD BY CONFEREES AND THE
ACHIEVEMENT OF SELECTED VALUES BY EACH COMMITTEE
AND THE CONTROL GROUP ON A FOUR POINT SCALE

Criterion Planning Steering Feedback Control
Committee Committee Committee . Group

(n=6) (n=5) (n=15) (n=24)
Selected
Values
M 3.41 3.10 3.35 3.30
SD ‘36 ‘29 0314 .uo
(F = .77 df = 3,46 ‘ NS
Achievement
of Values
M 2.47 2.63 2.36 2.43
SD .93 .57 .60 .67
(F = .21 df = 3,46) NS

There are no differences in the achievemgnt
of values among committees who varled in

levels of participation.

Summary of Findings Regarding
Conference Effectiveness and
General Hypothesis Hl
An analysis of the data gleaned from the Welden
Scale leads this researcher to fail to reject the three
null sub-hypotheses which are as follows:
Hlsl: There are no differences in satisfaction of the

learning experience among committees who varied

in levels of participaticn,
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H1s2: There are no differences in values held among
committees who varlied in levels of participation.
H1s3: There are no differences in the achievement of
values among committees who varied in levels
of participation.

Since at the .05 level, no significant differences
could be found between any of the participant groups, the
general hypothesis gulding this portion of the study was
also rejected. This hypothesls was stated as follows:

Hl: Committees with different levels of partici-
pation in planning and implementing a conference
will percelve the effectiveness of the conference

differently.

Conferee -Perceived Influence

A soclometric test (see Appendix D) was used to
assess conferee —perceived influence. This sociometric
test contained six component parts to assess contgree
opinions who in their committee they perceived as belng
A. Most Influential, B. Best Ideas, C. Participated the
Most, D. Most Positive Influence, E. Informal Conversa-
tions, and F. Llke to Consult. Four administrations of
the test were corducted: at the end of the first week, at
the end of the second week, during the middle of the third

week and at the end of the third week of the conference.



First Sociometric Test

k9

Analysis of the first soclometric test, given at

the end of the first week of the conference, disclosed no

significant differences among all participant groups for

each characteristic.

TABLE 5

The data are outlined in Table 5.

ANOVA OF INFLUENCE ASCRIBED BY CONFEREES TO SELECTED
CHARACTERISTICS OF MEMBERS IN EACH CONFERENCE
COMMITTEE ON A THREE POINT SCALE
(FIRST SOCIOMETRIC TEST)

Characteristic Committee

Planning Steering Feedback Control

(n=6) (n=5) (n=15) (n=24)

A. Most M 1.63 1.76 1,62 1.30
Influential SD .83 .72 .92 .80

(F = .93 df = 3,46 NS
B. Best =~ M 1.99 1.40 1.95 1.88
Ideas SD 27 A3 .65 .78

(F = .93 df = 3,U46) NS
C. Partici- M 1.20 1.26 1.49 1.25
pated the SD 1.15 , 1.21 67 1.04
Most (F = .24 df = 3,46) NS
D. Most M 1.69 1.09 1.67 1.78
Positive SD .97 1.11 .65 .79
Influence (F=1.02 d4f = 3,46) NS
E. Informal M 1.79 2.25 2.04 1.92
Conversa- SD .59 .56 43 54
tions (F= .92 df = 3,46) NS
F, Like to M 2.11 2.03 1.76 1.69
Consult SD .66 .61 ‘ .72 T
o (F= .70  df = 3,46) NS
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Since no significant differences existed among all
participants groups for all characteristics the following
null hypotheses were not ?eJected:
H281l: There are no differences in perception of those

that are most influential among committees who

varied in thelr level of participation.
H2s2: There are no differences in perception of those

that have the best ideas among committees that

varied in their level of participation.
H2s3: There are no differences in perception of those

that have particlpated tne most among committees

that varied in their level of participation.
H2s4: There are no differences in perception of those

that have exerted the most positive 1influence

among committees that varied in their level of
participation.
H285: There are no differences in perceived desire to

have informal conversations with members of

committees that varied in their level of'
participation.

H2s6: There are no differences in perceived desire to
consult with members of committees that varied

in their level of participation.

Second Soclometric Test
Analysis of the second sociometric test. civen at

the end of the second week of the conference, disclosed no




51
significant differences among all participant groups for
all the characteristic except for F. Like to Consult. The

data are outlined in Table 6.

TABLE 6

ANOVA OF INFLUENCE ASCRIBED BY CONFEREES TO SELECTED
CHARACTERISTICS OF MEMBERS IN EACH CONFERENCE
COMMITTEE ON A THREE POINT SCALE
(SECOND SOCIOMETRIC TEST)

Characteristic Committee
Planning Steering Feedback Control
(n=6) (n=5) (n=15) (n=24)
A. Most M 1.94 2.36 1.56 1.49
Influential SD .29 1,32 .93 .89
(F = 1.52 df = 3,46) NS
B. Best M 2.09 1.50 - 1.77 1.74
Ideas SD 42 .87 .66 .94
(F= .54 df = 3,46) NS
pated the SD .84 1.14 .T1 .92
Most (F = .29 df = 3,46) NS,
D. Most M 2.35 1.52 1.86 1.60
Positive SD .54 .50 .70 .99
Influence (F = 1.53 Gf = 3,46) NS
E. Informal M 2.14 1.95 1.99 1.79
Conversa- SD 43 . T2 .62 .68
tion (F = .61 df = 3,46) : _ NS
F., Like to M 2.40 1.68 2.10 1.63
Consult SD Jub .32 .35 .85
(F = 3,18 dr = 3,46) >.05

Since no significant differences existed among all

partiecinant grguns for all characteristics but characteristic
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F. Like to Consult, the following null hypotheses were not
rejected:
H2sl: There are no differences in perception of those

that are most influential among committees who

varied in their level of participation.
H2s2: There are no differences in perception of those

that have the best ideas among committees that

varied in their level of participation.
H2s3: There are no differences in perception of those

that have participated the most émong committees

that varied in thelr level of participation.
H2s4: There are no differences in perception of those

that have exerted the most positive influence

. among committees that varied in their level of
participation.
H2s5: There are no differences in perceived desire to

havé informal conversations with members of

committees that varied in their level of
participation.
For characteristic F. Like to Consult, the Plan-
ning Committees' mean score was the highest, 2.40, and
the Control Groups' the lowest, 1.63. The Feedback
Commlttees' mean score was 2.10 and the Steering Committees’
was 1.68. Since significance on the variable, Like‘to

Consult, did exist the null hypothesis H2s6:
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There are no differences 1in percelved desire
to conéult with members of committees that

varied in their level of participatlion,

was rejected.

Third Sociometric Test

Analysis of the third sociometric test, glven
during the middle of the third week of the conference,
disclosed significant diffefences among all participant
groups for characteristics A. Most Influential, B. Best
Ideas, and D. Most Positive Influence. >No significant
differences were discovered among all participant groups
for characteristichC. Participated the Most, E. Informal
Conversations and F. Like to Consult. The data are out-
lined in Table 7.

Since no significant differences existed among all
participant groups for characteristics C. Participated the
Most, E. Informal Conversations, and F. Like to Consult,
the following null hypotheses were not rejected:

H2s3: There are no differences in perception of those

that have participated the most among committees

that varied in their level of participation.
H2s5: There are no differences in perceived desire to

have informal conversations with members of
i

committees that varied in thelr level of

participavion.
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TABLE 7

ANOVA OF INFLUENCE ASCRIBED BY CONFEREES TO SELECTED
CHARACTERISTICS OF MEMBERS IN EACH CONFERENCE
COMMITTEE ON A THREE POINT SCALE

(THIRD SOCIOMETRIC TEST)

Charactefistic ’ Committee

Planning Steering Feedback Control

- (n=6) (n=5) (n=15) (n=24)
A. Most M 2.07 - 2.40 1.90 1.32
Influential SD U5 LU2 .15 .90
| (F = 4.03 df = 3,46) 2.05
B. Best M 2.24 2.30 1.85 1.25
Ideas SD .32 .57 . 84 .92
(F = 4,23 df = 3,46) 2.05
C. Partici- M 1.33 1.71 1.54 1.68
pated the SD 46 .51 .95 1.00
Most (F= ,29 df = 3,46) NS
) D. Most M 2.04 2.53 1.78 1.43
Positive SD .50 .36 .84 .79
Influence ~ (F = 3.57 d4f = 3,46) .05
E. Informal M 1.68 1.60 1.93 1.66
Conversa- S0 .98 57 .51 .92
tion (F = .41 df = 3,46) NS
F. Like to M 2.14 1.64 1.88 ' 1.75
Consult SD .35 .92 .62 .55
(F = .89 df = 3,46) NS

H2s6: There are no differences in perceived desire to
consult with members of ccmmittees that varled
in thelr level of participation..

For characteristic A. Most Influential, the
Steering Committee mean score was the highest, 2.40, and

the Control Group the lowest, 1.32. The Planning Committees'
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mean score was 2.07 and the Feedback Committees' was 1.90.
Since significance on the variable, most influential, did
exist, the null hypothesis HZsl:

There are no differences ifi perception of those

that are most influential among committees

who varied in their level of participation,
was rejected.

For characteristic B. Best Ideas, the Steering
Committees' mean score was the highest, 2.30 and the Control
Groups' the lowest 1.25. The Planning Committees' mean
score was 2.24 and the Feedback Committees' was 1.85.
Significant differences among all participant groups did
exist, therefore, the null hypothesis H2s2:

There are no differences in perception of

those that have the best ideas among committees

that varied in their level of pérticipation,
was rejected.

For characteristic D. Most Positive Influence, the
Steering Committees' mean score was the highest, 2.53 and
the Control Groups' the lowest, 1.43. The Planning Com-
mittees' mean score was 2.04 and the Feedback Committees'
was 1.78. Since significance on the variable, most posi-
tive influence did exist, the null hypothesis H2sl:

There are no differences in perception of

those that have exerted the most positive




56
influence among committees that varied in their
level of participation,

was rejected.

Fourth Sociometric Test

Analysis of the fourth sociometric test, given at
the end of the third week of the conference, disclosed
significant differences among all participant groups for
characteristics A. Most Influential, and E. Informal Con-
versations. No significant differences were discovered
among all participant groups for any other characteristic.
The data are outlined in Table 8.

Since no significant differences existed among all
participant groups for all characteristics but c¢character-
istic A. Most Influential and E. Informal Conversations,
the following null hypotheses were not rejected:

H2s2: There are no differences in perception of

those that have the best ideas among committees

that varied in their level of participation.
H2s3: There are no differences in perception of

those that have participated the most among

committees that varied in their level of
participation.
H2s4: There are no differences in perception of

those that have exerted the most positive

influence among committees that varied in their

level of participation.
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TABLE 8

ANOVA OF INFLUENCE ASCRIBED BY CONFEREES TO SELECTED
CHARACTERISTICS (OF MEMBERS IN EACH CONFERENCE
COMMITTEE ON A THREE POINT SCALE
(FOURTH SOCIOMETRIC TEST)

Characteristic Committee
Planning Steering Feedback Control
(n=6) (n=5) (n=15) (n=24)
A. Most M 2.34 1.74 1.87 1.41
Influential SD L2 43 .87 .80
| (F=2.78 df = 3,46) ».05
"B. Best = M 1.90 1.91 1.97 1.39
Ideas SD .28 .97 .81 .95
(F=1,73 df = 3,46) NS
C. Partici- M 1.83 1.71 1.36 1.44
pated the SD 050 096 .75 1005
Most (F = ,51 df = 3,L46) NS
D. Most M 2.05 1.60 1.93 1.56
Positive SD .22 91 .80 .83
Influence (F =1.08 df = 3,46) NS
E. Informal M 2.22 1.53 2.14 1.58
Conversa- SD .50 .36 .56 .87
tion (F=2.81 df = 3,46) >.05
F. Llke to M 1.83 2.30 1.93 1.77
Consult SD .91 LUy .84 .65
(F = .78 df = 3,46) NS

H2s6: There are no differences in perceived desire to
consult with members of committees that varied
in thelr level of participation.
For characteristic A. Most Influential, the Planning
Committees' mean score was the highest, 2.34 and the Contro}

Groups' the lowest, 1.41. The Feedback Commlittees' mean
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score was 1.87, and the Steering Committees' was 1.TH4.
Since significance on the variable, most influential, did
exist, the null hypothesis H2sl:
There are no differences in percepﬁion of those
that are most influential among committees who.
varied in their level of participation,
was rejected.

For characteristic E. Informal Conversations, the
Planning Committees' mean score was the highest, 2.22 and
the Steering Committees' the lowest, 1.53. The Feedback
Committees' mean score was 2.14 and the Control Groups'
was 1.58. Since significance on the variable, informal
conversations, did éxist, the null hypothesis HZ2s5:

There are no differences in percelved desire
to have informal conversations with members of
committees that va.led in their level of
participation,

was rejected.

Summary of Dat~ on Sociometric
Tests and General Hypothesis H2

Analysis of each sociometric test given during the
conference disclosed only minimal differences among all
participant groups. The first test discovered no significant
differences. The second tesi disclosed a significant
difference for one characteristi:, F. Like to Consult. The
third test disclosed significant. differences for char-

acteristics A. Most Influential, B. Best Ideas, and D. Most
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Positive Influence. The fourth test disclosed significant
© - -@ifferericés for characteristics A. Most Influential and
E. Informal Conversations. Since the general‘hypothesis:HZ:
Committees with different levels of participation
in planning and implementing a conference willi

be perceived as having different amounts of influence,

was not supported by the data, it was rejected.

Conferee-Perceived Influesnce
Over Time

Conferee perceived influence over time was studled
-by analyzing the rank of each committee for each test given.
An attempt was made to discover if perceived influence
changed for each committee from the beginning to the end
of the conference. The data for each characteristic, or
factor, for all four sociometric tests were analyzed for
each participant group.l
Planning Committee Tested
Over Time

Analysis of the four sociqmetric tests for the
Planning Committee disclqsed no significant differences
among all scoclometric tests for any characteristic. The

data are outlirned in Table G,

lBMDO2V ~ Analysis of Variance fcr Factorlial Design -
Version of July 22, 1965, Health Sciences Computine Raeility,
UCLA.
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{

ANOVA OF INFLUENCE ASCRIBED OVER TIME BY CONFEREES TO
SELECTED CHARACTERISTICS OF PARTICIPANT GROUP
MEMBERS ON A THREE POINT SCALE

(PLANNING COMMITTEE)

— — — — e —

Characteristic Sociometric Test
| 1 2 ' 3 4
A. Most M 1.63 1.94 2.07 2.34
Influential (F = 1.58 df = 3,15)
B. Best M 1.99 2.10 2.24 1.90
Ideas (F = 1,16 df = 3,15) NS
pated the (F= .77 df = 3,15)
Most
D. Most M 1.69 2.35 2.04 2.05
Positive (F = 1,11 df = 3,15) NS
Influence '
E. Informal M 1.79 2.14 1.68 2.22
Conversa- (F = .90 df = 3,15) NS
tion
( F. Llke to M 2.11 2.40 2.14 1.83
J Consuilt (F = .15 af = 3,15)

Since no significant differences existed for the
Planning Committee over time for all characteristics, the
following null hypotheses were not rejected:

H3sl: There are no differences in perception, at
different times, of those that are most

influential among committees that varied in

thelr level of participation.
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H3s2: There are no differences in perception, at
“Tr o7 7 different times; of those that have the best
ideas among committees that varied 1in their
level of participatilon.
H3s3: There are no differences in perception, at

different times, of those that have participated

the mosﬁ among committees that varied 1in their
level of participation.

H3s4: There are no differences in perception, at
different times, of those that have exerted the

most positive influence among committees that

varied in their level of participation.
H3s5: There are no differences in perceived decire

at different times, to have informal conversa-

tions with members of committees that varied
in their level of participation.

H3s6: There are no differences in perceived desire, at
different times, to consult with members of
committees that varled in their level ¢f
parvicipation.

Steering Commit ee Tested
Over Time

Analysls of the four sociometric tests for the
Steering Commitﬁee disclosed no significant differences
among all sociometric tests for any characteristic. The

data are outlined in Table 10,
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- TABLE 10
ANOYA OF INFLUENCE ASCRIBED OVER TIME BY CONFEREES TO
SELECTED CHARACTERISTICS OF PARTICIPANT GROUP

MEMBERS ON A THREE POINT SCALE
(STEERING COMMITTEE) -

Characteristic Sociometric Test

1 2 3 4
A. Most M 1.76 2.36 2.07 2.34
Influential (F = .86 dr = 3,15) NS
B. Best M 1.40 1.50 . 2.30 1.91
Ideas (F = 1.56 dr = 3,12) NS
C. Partici- M 1.26 1.83 1.71 1.71
pated the (F = .45 df = 3,12) NS
Most
D. Most M 1.09 1.52 2.53 1.60
Poslitive (F = 3.04 df = 3,12) . NS
Influence
E. Informal M 2.25 1.95 1.60 1.53
Conversa- (F = 1.52 df = 3,12) NS
tion :
F. Like to M 2.03 1.68 1.64 2.30
Consult (F = 1.06 af = 3,12) NS

Since no significant differences existed for the
Steering Committee over time, for all characteristics,
the following null hypotheses were not_rejected:

H3sl: Tiere are no differences 1; perception, at

different tlmes, of those that are most influential

among commlttees that varied i their level of

participation.
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H3s2: There are no differences in perception, at
CToTTorme e e e qd Pferent  times,- of those that-have ‘the best -
ideas among committees tha: varied in their
level of participation.
H3s3: There are n. differences in perception, at

different times, of those that have participated

.the most among commlttees that varied in their
leyel of participation.
H3s4: ;ﬁére are no differences in perception, at
different times, of those that havg exerted the

most positive 1nfiuence among committees that

varied in their level of participation.
H3s5: There are no differences in percelved desire

at different times, to have informal conversations

with members of committees that varied in their
level of paf&icipation.

H3s6: There are no differences in perceived desire, at
different times, to consult with membepquf
committees that varied in their level of‘
participation.

Feedbz.ck Committee Tested
Over Uime

Analysis of the four sociometric tests for the
Feedback Committee disclosed no significant differénces
among all soclometric tests for any characteristic. "The

data are outlined in Table 11.
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TABLE 11
h ANOVA OF INFLUENCE ASCRIBED OVER TIME BY CONFEREES TO
SELECTED CHARACTERISTICS OF PARTICIPANT GROUP

MEMBERS ON A THREE POINT SCALE
(FEEDBACK COMMITTEE)

Characteristic Socliometric Test

; 1 2 3 4
A. Most M 1.62 1.56 1.90 1.87
Influential (F = .64 df = 3,42) ~ NS
B. Best M 1.95 1.77 1.85 1.97
Ideas (F = .24 afr = 3,42) . NS
pated the (F = ,32 df = 3,42) NS
Most
D. Most M 1.67 1.86 1.78 1.42
Positive (F = .51 df = 3,42) N
Influence
E. Informal M 2.04 1.99 1.93 2.14
Conversa- (F = U7 df = 3,42) NS
tion
F. Like to M 1.76 2.10 1.88 1.93

Consult (F = .64 df = 3,42) NS

Since no significant differ- -ces existed for the
Feedback Committee over time, for all characteristics, tie
following null hypotheses were not rejected:

H331l: There are no differences 1in perception, at

different times, of those that are most influential

among committees that varied in their level of

particication. —
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H3s2: There are no differences in perception, at
different times, -of those -that have the best
igggg among committees‘that varied in their
level of parvicipation.
H3s3: There are no differences in perception, at

different times, of those that have partlcipated

the most among committees that varied in their
level of participation.

H3s4: There are no differences in perception, at
different times, of those that have exerted the

most positive influence among committees that

varied in their level of participation.
" H3s5: There are no differences . 1 perceived desire

at different times, to have informal conversa-

glgggwwith members of committees that varied
in thelr level of participation.

H3s6: There are no differences in perceived desire,
at different times, to consult with members of
committees that varied in their level of
participation.

Control Group Tested Over Time

Analysis of the four sociométricltests for the Con-
trol Group disclosed a significant difference among all
sociometric tests for the characteristic B. Best Ideas. No
significant difference was discovered for any nther char-

acteristic. The data are outlined in Table 12.
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TABLE 12
ANOVA OF INFLUENCE ASCRIBED OVER TIME BY CONFEREES TO
SELECTED CHARACTERISTICS OF PARTTCIPANT GROUP

MEMBERS ON A THREE POINT SCALE
-(CONTROL GROUP)

Characteristic Sociometric Test

1 2 3 4
A. Most M 1.30 1.49 1.32 1.41
Influential (F= .35 daf = 3,69) NS
B. Best M 1.88 1.71 1.25 1.39
Ideas (F = 3.45 df = 3,69) .05
C. Partici- M 1.25 1.46 1.69 1.44
pated the (F=1.60 af = 3,69) NS
Most
D. Most M 1.78 1.60 1.43 1.56
Positive (F = .91 df = 3,69) NS
Influence
E. Informal M 1.92 1.79 - 1.66 1.58
Conversa- (F = 1.60 ar = 3,69) . NS
tion ‘ ‘
F. Like to M 1.69 1.63 1.75 1.77
Consult (F = .19 df = 3,69) NS

Since no significant differences existew for the
Control Group for all characteristics but B. Best Ideas,
the following null hypotheses were not rejected:
H3sl: There are no differences in perception, at

different times, of those that are most influential

among committees that varied in their level of

pariicipation.




67
H3s2: There are no differences in perception, at !

.different times, of those.that have participated ..

the most among committees that varied in their
level »f participatioﬁ.

H3s4: There are no differences in perceptlon, at

- different times, of chose that have exerted

the most positive influence among committees

that varied in their level of participation.
H3s5: There are no differences in perceived desire at

T different times, to have lnformal conversations

with members of committees that varied in their
level of participation.

H3s6: Ther2 are no differences in perceizgd desire,
at different times, to consult with members of
committees that varlied in their level of
participacion.

For characteristic B. Best Ideas, the first test
mean score was the highest 1.88 and the third test the
lowest, 1.25. The second test mean score was 1.71 and the
fourth test was 1.39. The Control Group was perceived as
having better ideas at the beginning than at the end nf the
conference. Therefore the null hypothesis H3s2:

There are no differences in perception, at
different times, of those that have the best
ideas among committees that varied in their level

of participation,

was rejected.
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Summa;y of Committees Tested Over
" Time and General Hypothesis H 3 -~
Analysis of all committees tested over time dis-
closed a significant difference for the Control Group in
one characteristic, B. Best Ideas. The Confrol Group was
perceived as having better ideas at the beginning than at
the end of the conference. No significant differences
existed for any other participant group for all other
characteristics. Therefore, the general hypothesis H3:
Committees with different levels of participation
ind planning and implementing a conference will
be peréeived as having different amounts of
influence at different times throughout the
conference,

was rejected.




CHAPTER IV
SUMMARY, CONCLUSIONS AND IMPLICATIONS

This chapter is organized into three parts. Part.
one deals witbh the objectives and methodology of the study.
Part two deals with findings related to the demographic
attributes of conference participants, the testing of the
general hypotl.eses which formed the basis of this study
and conclusions. Part three deals with limitations of the
study, implications for research and practice as well as
suggestions for the design of research in the area of

participation,

Objectives and Methodology

Objectives of the Study

Much of the rhetoric of educato:rs of adults revolves
around the principle that learners should participate in
piahning thelr educational program. In order to deter-
mine the valldity of such rhetoric, this study probed into
selected learner participational factors and their effect
on learner ascribed educational effectiveness. More speci-
flcally, the objectives of this study were, (1) to a.sess
conferee ascribed conterence effectiveness as affected by

69
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differences in participational activities and (2) to

_assess whether conference participants whoWeére most central

to program decision making were perceived by other conferees

a3 more influential than those who were least central;

Methodology

The Florida Institute for Correctional Educators was
conducted by the Department of Adult Education, Florida
State University, under the Joint sponsorship of the Florida
Division of Corrections and The Florida Board of Regents.

The Instlitute was comprised of fifty educators from
the several Florida correctional institutions. Prior to
thé start of the conference, the Florida Division of Cor-
rections selected ten educators, six of whom became parti-
cipants, to serve on the conference Planning Committee.
Two planning sessions were hgld with members of ¢he committee
and the conference staff. At the beginning of the conference,
the Steering Committee and the Feedback Committee were |
randomly selected from conferees who had not participated in
the Planning Committee. Those conferees not selected for
any other particlpant group were placed in the study Control
Group.

The Weldan Sc¢ale was used to measure conference
effectiveness. This instrument measured conference effec-
tiveness on the foilowing three items: Satisfactlions, Values

and Achievenent ~f V=21nes. A one-way analysis of variance

ERIC /
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was used to analyze these data. The second objective, to

"~ assess conferee percélved influence, was measured by a- - - T T

gociometric instrument developed specifically tor this
conrerenée. It measured six perceived characteristics,

A. Most Influential, B. Best Ideas, C., Participated the
Most, D. Most Positive Influence, E. Informal Conversa- //’
tions, and F. Like to Consult. A one-way anal&sis of e

variance was used to analyze these data.

Findings and Conclusions

The findings of this study are presented in two
parts: first, demographic attributes of the study popula-
tfon; second, the tests of general hypotheses and conclusions
dirawn.

| Demographic Attributes of
Study Population

Analyzing the variable age, it was found that
approximately two-thirds of the Planning Committee were in
the 36-55 age group, while a majority of the members of all
other particlipant groups were in the 21 -35 age group. AB
analysis of the variable education shouss that all of the
members of the Plahning Committee were involved in graduate
study, while a majority of the Steering Committee was not.

It was found that while a malority of the Feedback Committee,
the Control Group and the conferees as a whole were involved
in graduate study, some of the members wera without a

baccalaureate degree. The variable, number of conferences
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attended, shows that while most of the Planning Committee

--had -attended orie OF two conferences, most of the members

of all other particlpant groups had not attended any other
conference. In analyzing the variable sex, one finds that
one-half of the Planning Committee were females while all
members of the Steering Committee were males. Males also
comprised a majority of the members of all other participant
groups. A perusal of the demographic attributes in Table 2
demonstrates, therefore, that members of the Planning
Committee were generally older, with a higher educational
level, had attended more conferences, and were more equally

represented by both sexes than all other participant groups.

Tests of Hypotheses
The first general hypothesis tested was Hl:
Commlttees with different levels of participa-
tion 1n planning and implementing a conference
wlll perceive the effectiveness of the conference
differently.
Data used to test this hypothesls were collected from parti-
cipant responses to the Welden Scale (see Appendix C). No
slgnificant differences, at the .05 lerel, were discovered
amonz ail participant groups for Satislgction,'importance
of Values to Individual or Achievement of Values. All
participant groups tended to he satisfied with the con-
ference and 211 particlirant zrounsg beliewed +hat the

conference alded in achieving selected values. Therefore,
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the first general hypothesis was rejected. One may conclude

that particlpatlion at various levels in the planning and
implementation c¢f the conference program has made no
difference insofar as conferee satisfaction with the program
18 concerned and that participation at various levels in ﬁhe
planning and implementation of the conference program has -
made no difference in the extent to which conferees per-
ceived the conference as being helpful in the achievement

of se}ected values.

. The second general hypothesis tested was H2:
Committees with different levels of participation
in planning and 1mp1émenting a conference will
be percelved as having different amounts of
influence.

The data were collected from participant respénses to the
sociometric test developed specifically for the conference.
Participant groups, at the .05 level, were not perceived as
significantly different insofar as influence is concerned.
Therefore this genefal hypothesis’was rejected. However,
minimal differences were discovered. On the first test,
none of the characteristics were significantly different.
On the second test characteristic F. Like to Consult was
significantly different with the Planning Committee per-
celved as the most positive participant group. On the third
test characterlistic A. Most Influential, B. Best Ideas and

D. Most Positive Influence were significantly different.

-

P
N
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For each of tnese characteristics the Steering Committee
was perceived as the most pasitive participant group. On
the fourth test, characteristic A. Most Influential and
E. Informal Conversations were silgnificantly different.
FPor each of these characteristics, the Planning Committee
was perceived s the most positive group. There.appeared :
tq be some vacillation of participantAperception between
the Planning Committee and the Steering Committee. Of a
total of twenty=-four (6 characteristics x 4 tests) possible
characteristic differences, six were significantly different
with the Planning and Stee}ing committees each perceivgd
for three characteristics as the most positive participant
group. Though the data were not statistically significant,
one could postulate that there appears to be some difference
in how those conferees who are more involved in program
planning and implementation (Planning and Steering) are
perceived as opposed to those conferees who are less
involved (Feedback and Control). Huuever, since statis-
tically no one ;srticipant group was perceived as having
more influence on the program content and structuge than
énother, one could conclude that centrality to decision
making may not be the only crucial or important variable
in affecting participation. ‘ §
The third general hypothesis tested was H3:
Committees with different levels of participation

in planning and implementing a conference will
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be perceived as having different amounts of

influence at different times throughout the

conference.
The data were collected from participant responses to the
socliometric test developed specifically .or the conference.
Each participart group was compared with conferee perceptions
of that group over the four tests to discern if perceived
influence changed during the course of the conference.
Participant groups, at the .05 level, were not perceived
agféignificantly different insofar as influence over time
is concerned. Therefore, the general hypothesis was rejected.
However, a significant difference for characteristic.B.
Best Ideas was found 1n testing the Control Group. This
group was found to be percelved as having bette. ideas at
the beginning of the conference than at the end. One may
conclude that as the conference progressed those conferees
not assigned to any participatory activity were perceived

as having a decreasing degree of ideational ability.

Iimitations of the Study, Implications
and Suggestions

Limltatlions of the Study
Certain limitations concerning the investigation
should be identified and kept in mind for more meaningful

interpretation.

L
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The populatlion for thils study was selected by
administrators in the Florida Division of Corrections and
represented less than one-half of all educators 1in the
Division. The criterla used by the administrators for
selecting conference participants was not made entirely clear,
however, a random selection of participants seemed to be
precluded. The déﬁographic data provided descriptive
information of all the participants. Since the findings,
indicated by the demographic data, do not demonstrate that
the Planning Committee, selected by the Florida Division of
Corrections, was representative of the total population, one
must question the extent to which they represented.the“needs
and concerns actually felt by correctional educators.

The conferees spent three weeks in one housing
area, the Driftwood Motel, Tallahassee, Florida. They were
released from their obligation for attendance only at the
end of each week for a brief weexkend respite. Thelr level
of participation was defined struzturally althought an attempt
was made to assess the effects of such different levels of
participation, i.e., policy making, planning and implementing
the conference. Since the participatory activities were
structured by this researcher, some blas may have been
introduced. Also, due to a high degree of socializing
“which was not controlled, much physical and psychological
participation was not measured or considered by the research

design. Participants not assigned to any committee may
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have had various degrees of influence. That is, the Control
Group members, because of their social behavior may have '
exeréed undééirable informal influences con varlous committee
members which could not have been taken into account in

assessing the data.

Implications
.“;
.
Implications for Research and
Practice

The analytical orientation of this study was based
on that part of the rhetoric of adult educators dealing
with the 1nherent“5oodn§§s of allowing adult\learners to
participate in the planning and implementation of their
educational program. The nature of this rhetoric precludes
an orlentation which separatesx¥esearch from practice. 1In
researching the feasibllity of allowing adults to participate,
one must structure participatory experiences for adults.
The dearth of studles precludes a comparative analysis.

It appears that from the findings, the extent to
which confefées participate in planning and implemen?ing
a conference has little effect on conference outcomeé.
However, the fqllowing questions remain unanswered. Would
the conference have heen rated as satisfactory if no
conferees participated in the planning and implementation?

Would the conferees have achieved their values to a greater

or lesser degree with no varticivation? Would structured
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participant groups be perceived, by other conferees,
differentiy with other types of structured pafticipatory
activities? '

The look of the future in adult education will be
determined by the nature of today's research and 1ts 1mpaét
on the research of tomorrow. This study demonstrates the
practicality of research in the participational activities
of adults in education. The effect of thls study on the
practitioner of adult education may reinforce attitudes
held deaf in the past. Such reinforcement mﬁy\be,dysrunc-
tional. For those educators who do not believe adults are
able to plan their own educational activity, this study
will serve as support. For those who are ambi?alent con-
cerning the participation of adults in education, this
study will not sway. However, for those who firmly hold
to the concept of participation, this study should encourage

further research to support thelr cgontention.

2>

Suggestions for the Design of
Future Research in the Area
of Participation

In an effort to help answer the questions raised
in the previous sectlion, it is suggested that conferences
of varylng lengths, from one day to three weeks, be
structured as follows:

1. A Planning Committee be randomly selected from
future conferees and a pre-conference plonnins

session conducted.
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2. A Planning Committee and a Steering Committee

randomly selected frcm future conferees and a
pre-conference planning sessién conducted.

3. A PLgnnihg Committee, Steering Committee, and a
Feedback Committee randomly selected from future
conferees and a pre-conference planning session
conducted.

4. A1l conferees serve as a flanning Committee éhd-the
planning session conducted at thé beginning of a
conference. |

5. A malled questionnaire provided to each of the
preceding combinations in lieu of the planning
session.

6. No conference participatory activity structured.
The preceding combinations of participatory activities

could be structured for one day conferences, two day confer-
ences and conferences of other time lengths. The Welden
Scale could be administered during the last two hours of
each conference. The sociometric test can be administered
as often as future researchers desire, however, this
researcher recommends that the best be administered to

only the first five of the recommended possibilities and in
relatively even time blocks. For example, a one or two day
conference could have. only one test administered. Con-

ferences of more than two days can have two or more sociometric
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tests administered, a one week conference might be tested
on the second and last day.

The best structured participatory activity should
be found for each of the differing conference time periods,
therefore, this researcher suggests that no comparison,
for purpdses of discovering a best structure, be made
between conferences of differing time periods.. The best
participatory structure should be found for each period
of time. Such an effort would not be an easy research
projeét. It would take several years‘to complete and may
only be possible at large centers for continuing education.
However, a slow deliberate start would be better than no
sta>% at all. Perhaps oqg‘could start by analyzing one
day conferences.. Anggger may analyze confefences of one

week's duration. However, a start is made, let us continue.
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The following is an abstract of the pre—iﬁstitute
pianping committee conference held at Florida State Prison,
Raiford, Florida on February 4, 1971. Participants were
Fr- "-1lin M. Sembefger, Mary Lisle King,‘and G. Ray Worley
from The Department of Adult Education, Florida State Uni-
versity, as well as Wilson Bell, Walt J. Folardeau, Elmer

- Hines, Ty Jordan, Marshall Maddox, Douglas Romine, Michel
Schotter, Jessie Swift, Kathleen Traywick, and Gloria
ward, representing teachers in the Florida Division of
Corrections. Permission to make responses public could
not be obtailned, therefbre anonymity was given all. The
statements as reported are bfief since no attempt was made
to transcribe the entire session from recordings made. Each

paragraph denotes the demarcation between participants.

"What is the role of the counselor? Should
counseling be client or institution centered? Limitations
of certain techniques in the institutional setting. The
institution has some unique learners. We are more geared
to cognitive structure. How can the teacher deal with
changes in the affective domaln also? Concerning the
racial problem: How can you build consensus among
diverse races? HOW"%gﬂﬁ%ai with the homosexual problem?.

wnat could, can, should, education be doing as part of




84
a pre-release problem? Can the education department be
used as a"means of reintegration of the inmate?"

"How to deal with the“ldng sentence inmates who
havezbeen in prison for 10-15 years. Thes; men have a-
different attitude. How to deal with exchange of cultural
values in chBs. How to provide post-secondary, npn-transfer
enrichment courses. These would be for men who want to go
beyond the GED and for those who don't want to go to Junior
College. This planwéould,include courses such as: Sociology;
Community Relation; Commercial subjJects, such as usage of
English and Gramm::, .-v r.2ols are used in outside world,
soclal and cilvic competencles. Selection and piacement of
léarnnrs. There 1s need for more inmate input on schcol
piacement. Closeness or distance of instructor with the
population with whom they work. Should the instructor

become a surrogate father? How should this be different

in correctional education?"

-n
-

"There 1s need for resocialization in other areas
of prison work. This should include other officers as
well. There 1s two different worlds between the school and
the wing (where the men live). Education should be con-
sidered in the placement and handling _f inmates by the
custodial officers. There 1is need for pre-release education
for everyman. The present program 1is very selective. The
present pollicy 1s to glve a release a suit, twenty-five

dollars and a bus ticket."
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Materials should be adult oriented. There would be
some. value in the workshop for teachers to get together and
share materlials. Teachers could work together to develop
course outlines and materials. At the Institute, let the
participants have an experlence in a group so they could |
go back and use the ideas. Let the counselors try to pro-
du%g/g counsel&rs handbook, a guide to counselors. This
would he an outline handbook'for untrained counselops.r-More
of lay counselor's handbook. ., Let part of the Institute be
structured. It could be a condensed three weeks version of Q\
study on such as: Theories of learning; Psychology of
Crimindlogy,wg;c. Devote the morning hours to getting hard
facts. Have a display booth. Label materials, so can see
what each Institution is doing or using. Also request chief
"éuppliers-to,have a display. In making up course outlines,
have written behavioral objectives. Need to verbalize
what kind of change we desire in terms of a value system.
Responsibility for others. We need to identify values
important to develop in inmates; and to learn how to teach
these. Perhaps to use role play. We need t> try to pull
in other agencies and see where these other_agencieé can
help us in correttions. Such as: rehabilitatidn, Adult
Education, Adult Vocational education. How use local agencies
in educational program?"

"Improve working reélations between employees or

departments. Need more workshops and psychological training
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for all employees rather than Just custody. Team classifi-
cation. Team made up of education officer, work sdpervisor,
classification officer, dorm officer, custodial officer.
Deal with discipline. When a man goes to the box.

Liﬁrary - more central location for drawing source materials.
Need a better source of learning materials. Ways to:

(1) Expénd school relqus program to go to Junior College.
Need to help men to compiete their AA degree. (2) Get

more community involvement in inmate welfare. Business;
fraternal organizations. (3) Find methods of pﬁst-release
roylowup. What are men doing when they get out? Whether
they take advantage of the programs offered?" |

"Uniqueness of our students. Part of the problem

is in our materials, so little fof adults, less for cor-
rectional education. Promote closer relationship with

the outside community. How to cooperate better?"

- "Teachers bring and share materials. What are we
trying to do? Horizontal and vertical communication.
\Include administratio and other supervisors. Need to
share feelings. How change can be brought about? Meﬁ who
can make change and will. Problem people with security
risks completing college degrees."

"Censorship and recovery of library books within

the Institution. More coordination of preparation of
courses‘and the libra- . Teacher may assign subjects, but

don't have books, although could get them. Use of library

»
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by inmate. They can only spend rorty;rive minutes 1in the
library on their own time. As a teacher 1t 1s impossible
to make assignments requiring research. Men steal books from
one another, and from the library--walk out with them.
Have several days amnesty. Also problem about mutilation.
Maintain comprehensive telephone directory depository--to
help inmate work out parole plans, to locate employers.
Need a law library. A room with typewriters and materials
for doing research. Can use typewriters for typing writs.
Administration could deal with this as policy."

"Counseling program, many people are problem inmates.
Counsel with them, reality counseling. Help individual
adJust to institution and supervision. Many inmates are
antl or dyssocial. How to handle the dcgmatism of job
supervisors. Many inmates want to take Junior College
courses, but not the Liberal Arts; rather, management, etc.
Need programs .ike airframe and power plant, prepare them
immediately for a vocational plan. Change of time span for
GVR (achievemeat examination). It 1is currently administered
every 3 months in order to qualify for GED This makes the
students test-oriented. Plus, it 1s too much paper work
for the staff. Therefore, there is need for =~eater time
span between administering the GVR. GVR was chosen in the
summer »~f 1928. More on the basi, of trying to find some-

thing to use."
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"Need to do something with evaluation of the total
program. -Have an outside team come 1ln and evaluate us;
similar to accreditation. Should be an iImpartial evaluation.
Don't have tools for evaluation."

"Librarian visit in school and instruct in how to
use the library correctly. Also library appreclation. Three
thousand five hundred men in Florida State Prison, yet only
10% in school. Yet have not ldea how to use the card
catalogue and references."

"Change academic year, to allow breaking period of
about one month, to permit pre-planning by the teacher.

Have teacher develop courses, with instructional objectives."

"As state agency, have line/staff organization."

"Need administration together. See great differ~nce
in most institutions. If there 1s a strong supervisor of
education in an institutlion, he can do what he wants to do.
Perhaps need to get the Central office to say that there will
be a pre-school planning period.”

"Have to go through 30 pages of paper to get a Federal
project approved in FDC. Question whether it would be possible
to have a letter from the Central office to the effect that
the people on the planning cummittee be in Tallahassee at
the Institute? Seems pollcy 1s for those with a temporary
certificate to attend."”

"Need help in decsigning first institute to help

most experilenced teachers. Develop criterlia .or correctional
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officers at the Academy. Vital to bring in people higher
up in the hlerarchy. Tralning members there to go back and
share information, ideas--be part of staff development."

"Fifty percent of teachers have a temporary certi-
ficate. Have to agree to give time."

"Present educational supervisors were the former
recreation leaders. When they instituted the new program,
they Jjust moved them into the new slots. Some have superior
supervisoréﬂ Have problem with institutional pressures.
Most say, 'don't rock the boat.' 'Don't make waves.'"

"Educational system ought to be under the State
Department of Education. To do this, would mean changes
structurally. Central office educators are dependent on
ncn-educators. When the chips are down, the central office
supports the superintendent.”

"Remember, the education division is only two years
old. There were/are no job specification for educators in
the system. Teachers have to strive to get along wlth the
custodial staff."

"Should we t¢ry to invoive some custodial persons in
the Institute. How to affect change in them?"

"Greatest need is lack of ctfective leadership."

"Need change in structure. A mandate from Talla: agssee."

"How to form change groups. Get professionally

trained people who can help train teachers to develop skil.is
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similar to those of a commgpity change agent. Need help
from experts."

"Invite book companies to put on displays. Don't
invite Noble and Noble~-they have nothing In Adult Education.
Cambridge is also poor. Find those in Adult Education--
Behavioral Research, Palo Alto; La Follete--for the slow
learner."

"Resource persons do not have ivory tower people.
Want input people who know what exists and .who have some
success in their work. Want something like old classes,
with lectures and handouts."

"Need theoretical irput and group meetings. Croup
meetings which pose problems, a case study or simulated
problem, or get problems from the group."

"Plan fcr findings/proceedings. Build in plans for
compilation or summary of what i1s accomplished."

"Envision groups as being ¢ohesive. Let each group
crank out a five or six page paper on each activity, etc."”

"Have on hand a nucleus of a library for reference."”

The participants all agreed that the folliowing
outline for the content of the Florida Institute for Cor-

rectional Educators was appropriate.

I. COUNSELING TECHNIQUES (Twenty percent of total time)

(a) Overview
(b) Types
{c) Psvchology
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ITI.
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INSTRUCTIONAL TECHNIQUES (Twenty percent of total
time)

(a) Uniqueness of adult inmates as learners
(b) Materials _

(¢) Individualized 1instruction

(d) Course development-communication skills

RE-SOCIALIZATION--WHAT VALJUES? (Twenty percent of
total time)

HOW IS CHANGE BROUGHT ABOUT? (Forty percent of
total time)

(a) Inter, Intra institutional relationships/
comnunicaticns

(b) How are problems identified?

(c) Who can bring about change?
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RESULTS OF THE FIRST STEERING COMMITTEE MEETING

The following suggested topic additions are the
results of the first Steering Committee meeting. The
committee, receiving inputs from their Feedback Commiv.ee,
listed all topics, then rank ordered them as statements:

1. Have someone -explain the community correctional
center concept.J

2. How does the central office allocate resources?

3. Schedule Dr. Higgins and Mrs. Traquick (both
participants) to explain their teaching techniques
and/or learner motivation.

4, Tour the Federal Correctional Institution at
Tallahassee.

5. Have inmates and custodial staff participate in
group discussions.

6. Have someone explain the program at Sumpter Cor-
rectional Institution.

Since this input was considered is ve:iy important

by the conference director, all toplcs were added to the

program.
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CONFERENCE EVALUATION

The purpose of this questionnaire is to
‘obtain your thinking about the program
in which you are participating. Your
answers will be helpful in determining
the effectiveness of this conference
e - and in the future planning of similar .
' programs. —

The form is designed to help you record

your opinions quickly and easily. There .
are separate instructions for each part
of the questionnaire. Read these instructions |
carefully before answering the questions. o
Please answer all statements.

4

There are no "right'" or "wrong'' answers,
You may be completely frank in your
replies. Do not sign your name.
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Directions:

Read each statement carefully and decide how you feel about it.  You will agree with some statements and disagree with
others. You are offered five possible answers to each statement.  The "undecided" answer should be circled only when .
you have no opinion. Circle one number following each statemcent. Please answer -all statements.

Example: ) Suongly'-'-< Un- Dis- Strongly
: Agree Agree decided agree Disagree
The city needs to improve garbage collection schedules. . . . .7, é 4 L3 2 1

This person feels in no uncertain terms that garbage collection schedules are inadequate.

. Strongly - Un; Dis- my
In regaxd to this conference I feel that: Agree Ag_rie_ dec;ded agree Disagree
1. The purposes of this prégram v'vere cleartome. . ... .¢ccc0.. 5 4 3 2 1
2. The objectives of this program were not realistic. . . . .. .. ... 5 4 3‘ 2 1
3. Specvif‘ic purposes made it easy to work efficiently . . . . .. PR 5 4 3 2 1
4. The participants accepted the purposes of this Program. . . ..¢ . . . 5 4 3 . 2 -l
S. The objectives of this program were not the same as my objectweu . 5 4 3 2 _ 1
6. Ididn'tlearnanythmgnew........d............... 5 T4 3 ".'Z 1
7. ‘The material precented was valuable tome « « « + » ¢ 2« s s o 0 s o 5 4 3 2 1
8. -I could have learned as much by reading a book + « + » « « « « .« « « RIS 4 3. 2 1
. 9. Possible solutions to my problems were considered . e 5 4 3 : 2 1
10. The information presented was too elementary . . . = ¢ . . o . ... 5 4 3.2 1
li. The lpé;ﬂeu really knew t-heir Subjects « « . . . 4 et 06 st 5 4 y;i 3 2 1
lZ."The discussion leadersa werenot welt prepared . . « ¢ » » + 2 s ¢ o« » 5, - 4 3y 2 1
13. 1 was stimulated to think ob;ectwely about the topics presented P 5 B 3 2 1
i4. ‘l’oo much,]argonwal us¥d by the leadeu . R 4 3 2 1
15. w.workedtogetherasagroup.............:....... 5 4 . 3 2 1
16. Wedid not re'late‘ﬂ;_eo;y' topractiCe ¢ + + + % ¢ s s e e s s B . 3 ‘ 2 1 )
17. Tha lel;lonc followed a logical pattern. + « v . . v o e s o a s o s 5 - 4 . -3 . 2 i
18. The schedule wastoofixed . - « v« v o v et e s v oot oo n s as 5 4 . 3 2 . 1
19, The group discussions were- excel.le::g. e 4 3 2 . 1
20; There was very little time for informal conversation . . . .‘ .‘ ees. 5 4 3 3 1 .
21. 1did not have an opportunity to express my ideas « « « + + + o « s o« 5 4 3 » 2 1
22, lreaﬂ;—feltapartotthugroup.....‘................ 5 4 3 r 1
23. Mythnea.ﬁdmoneywerewellupent...-.............. 5 4 3 e 'l'
24. Theptogrammgtmyexpectations................-.. 5 4 _3 2 1-
25, I:hnvenog\;ideforfutureaction.....--..-.-.....--- 5. . 4 3 . Z'l 1
N 25. The seats were uncomfortable . . . c s e e s s es e s 5 4 3 2 1
2. The meeting raoms were clean and mgacﬁve-._. N 4 3 2 1
) 28. Recreational facilities were inadequate . . . . . T I 5 4 3 2 1
. v
29. The foOd BerviCea Were POOT « o o s o o o o s 6 s o s o 0 n s o 4 o . 5 4 3 2 1
. E \l}C 30..-Elverythi.nngau done for my physicallcomfort . .. ‘. T T . ) ‘ 3 z l

. ’ : : p
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PART Il - IMPORTANCE OF VALUES TO INDIVIDUAL

Directions:

Pacple have many diiferent values. You will feel that suine statements listed below are more important than others.
Read each statement carefully and decide how important it is to you. You are offered four possible answers to each
statement. Circle one number following each statement. Please answer all statements.

Very Impor-  Slightly Unim-

I feel that for me: Important  tant Imporfant portant
31. Increasing effectiveness in my chosen professionis . . . . . .. . . 4 3 2 1
32. Satisfying my curiosity is. . . . . . C e e e v e e e e e e e e 4 3 2 1
33. Improving my leadership skills is . . . . . . e e e e v e e s 4 3 2 1
34. Reducing my doubts about life is . . . . ., . . . .. ¢ . v L. .., 4 .3 2 1
35. Makingmew friends is . . . . . . . . . . . .0t 4 3 2 1
36. Finding answers to my questions is . . . . . S e e e e e e e e e es 4 3 2 1
37. Planning for my futureis . . . . . e e e e et e e e e e e e e 4 3 2 1
38. Becoming a more worthy Person i8 . - . . « . . ¢ ¢ ¢ 4 o = 4 2 o o . 4 3 2 1
39. Improving my busineass decisionnis . . . . . . ... L 0. ., 4 3 2 1
40. Getting some new ideas i8 . . . . . . . 4 . . L4 e e 4 e b e e e e .. 4 3 2 1
4!. Confirming my loyalty toa groupis. . . . . . . e b e e e e e e e 4 3 2 1
42. Developing higher ethical standarde is . . . . . . . ¢+ . v ¢ v v o .0+ 4 3 2 1
43. Solving a problem rel2tedtomy jobis . . . .. .. . ... ...... 4 3 2 1
44. Accumulating concrete factsis. . . . . . F . 3 2 1
45. Seeing another person's point of view 8. 4 - . + . 4 4 . 0 0 4 .. .. 4 3 2 1
46. Discovering new inaights is . . . . . et e e e n e e e e N 4 3 2 1
47. Enjoying pleasant physical surroundings is . . . . , .. . .« . ... 4 3 2 1
48. Fitting together theory and practice s . . . . . . . . . ., . .. ... 4 3 2 1
49. Giving information to other people is . . . . . . . . . . e e m e 4 3 2 1
50, Spendiug time in reflection and speculaticnis . . . . . . . .. .. .. 4 3 2 1
51. Increasing competency in my present jobis . . . . . . C e e 4 3 2 1
52, Developing new intellectual interestsis . . . . . . . . . ... ... 4 3 2 1
53. Accepting responsibility for a group's performancs is. . . . . . . . 4 3 2 !
54. Seeing weli arrang-iexhititsis . . . . .. .. L., L. o e e e 4 2 2 1

ERIC

Aruitoxt provided by Eic:
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PART 1V - ACHIEVEMENT OF VALUES
Directions? .
Conferences can achieve mary different kinds of values. Read each statement carefully and decide how well it was

achieved in this conference. Precede every statement with ''In my opinion, this conference. . .'" then respond
to that statement by circling the number which best expresses your opinion. Please answer all statements.

Very Fairly Not
In my opinion, this conference: well Well well at all
75. Increased my effectiveness in my chosen profession. ., . . ., . . ., ., 4 3 2 1
76. Satisfied my curdosity . . . . . . . L. L e e e e e e 4 3 2 1
77. Improved my leadershipskills . . . . . . . . . . . o v, v v v v w s 4 3 2 1
78. Reduced my doubts about Mfe ., . . . . v . v v v v e e e e e e e 4 3 2 3
79. Allowed me tomakenew friends . . . . . . . . . . 4 i, s 40 e e 0. 4 3 2 1
80. Supplied answers tomy questions . . . . . . . v s . . bt e e 0 b0 4 3 2 1
8l. Helped metoplantor my future® . . . . . + o ¢ 4 ¢ v o 4 o o 4 o 6 o o s 4 3 2 1
82. Aided me in becoming a moreworthy person. . ., . . . . . . . . . . 4 3 2 1
83. Suggested ways to improve my business decisions . . . . . ... ... 4 3 2 1
84, Provided me withnew ideas . . . . . . . . . . . . 4 e v s o v s v 00 4 3 2 1
85. Confirmed my loyalty tothis roUuP. . . v ¢ « + ¢ 2 o ¢ v o 4 s o o o » 4 3 2 1
86. Halped mo deveiop higher ethical standards . . . . . . .+ . . ¢ s . . 4 3 2 1
87. Solved aproblem relatedtomy job. . . . . v . v . b v h b .0 e . 4 3 2 1
88. Provided me with concrete facts . . . . . . . . .. v v v 0 v v o s 4 4 3 . 1
89. Helped me to see another pergson's pointof view. ., . ., . .. .. .. 4 3 2 l
90. Provided me withnewinsights . . . . . . . ... .. ... ...... 4 3 2 1
91. Afforded me an opportunity to enjoy plaasant physical surroundings . , 4 3 2 1
92 Helped me to fit together theory and practice . . . . . , . . ., . . . .. 4 3 2 1
93. Permitted ms to give information to other people , , . , . , ., . . .. 4 3 2 1
94. Provided time for reflectionand speculation . . . . . .. . ... ... 4 s 2 1
95. Increased my competency in my presentjob . . . , . ., . ., . . .., . 4 3 2 1
9¢. Developed new intellectusl interests forme . . . . . . . . . . . . . .. 4 3 2 1
97. Psrmitted ms to accept responsibility for the group's performsnce . . . 4 3 2 1
98, 'Provided an opportunity to see well srranged exhibits . . . . . . , . ., 4 3 2 1

O

ERIC

Aruitoxt provided by Eic:
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Directions:

The following irformation s necessary for research purposes. Pldase anewer the questions as accurately as you can. Do
not eign your name. Read each question careful)y and circle the number of the answer that applies for you.

99. AGE: (Circle one number)

21yYearsorless. . . . . . . . ... ... .. 1
2135 y@ars . . . . . . . .. e e . 2
36-SS5yeare . . . . . . . ... .. e e 3
8% yeare andabove . . . . . . . . . .. ... 4

100. SEX: (Circle cne number)

101. YOUR EDUCATION: (Circle highest number
that applies)

Less than highechool . . . . . . . ... .. PP |
Some highechool . . . . . . . . ... .. ... 2
High School Graduate . . . . . . ... ... .. k]
Some college . . . . . . . ... .. e e e e 4
College Graduate . . . . . . . . e e e e e e S
Graduatestudy . . . . . . . . . .. .. ... b

102. How many conferences have you attended previously
that dealt with the gaine subject as this one?
(Circle one numbear

More than eix . . . .

103. Did you help to plan thia conference?
(Circle one number)

ERIC

Aruitoxt provided by Eic:



APPENDIX D

SOCIOMETRIC TEST




101
Date

GROUP

A. From the 1list below, identify and rank order (1, 2, 3)
three people you feel have been most influential in
your group discusslions.

B. From the list below, identify and rank order (1, 2, 3)
three people you feel have had th2? best ideas during
the group discussions.

C. Prom the list below, identify and rank order (1, 2, 3)
three people you feel have participated the most in
your group discussions.

D. From the 1list below, identify and rank order (1, 2, 3)
three people you feel have exerted the most positive
influence in directing your group discussions.

E. From the 1list below, identify and rank order (1, 2, 2)
three people with whom you would 1like to have informal
conversations.

F. From the list below, identify and rank order (1, 2, 3)
three people with whom you would like to consult about
the content and procedures used in the institute.

Name A B C D E
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